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Introduction
It has been my impression that American Studies is the home of the interdisciplinary study of
humans, via the social sciences and humanities, predominantly in the western hemisphere, although it
does also incorporate transnational components. Because it originated in the halls of academia that were
located within the US hegemony, I have also found it to be mostly US centric. However, in recent
decades, it has at least come to focus on the contributions of marginalized peoples within the US,
moving away from the Anglo-Saxon interpretations of everything, that have dominated the academy for
centuries. It is in the spirit of modern American Studies that this project contends that Indigenous
nations are the foundation, and should be the center, of American Studies, and that one way to facilitate
this predication is to introduce American Studies at the community college level with an introductory,
elective, survey course on Native American histories and cultures.
This applied project is a sixteen-week, four-module, syllabus, with accompanying learning
management system support, for just such a course. It covers histories, politics and activism,
sociological and anthropological considerations, cultures, and cultural production of multiple Native
American communities, who still thrive in what is now known as the United States. It includes nations
located in the contiguous US, Native Alaskan nations, Native Hawaiians, and Indigenous peoples who
live in US territories and possessions.
Turning this project into a reality was a passionate journey. The initial step was to consult the
existing literature to find support for the idea of the vital importance of Indigenous people to the
discipline of American Studies. Next, it was necessary to locate advice from experts on Native
American pedagogy. Then came the search for the perfect books, articles, and films to include in the
syllabus to ensure that every possible aspect of Indigeneity experienced on these lands, that are now
supporting the US, could be touched upon enough to pique the interest of the targeted group –
community college students within the Southeastern US. In addition, it was important to locate an

6

adventure in field work for these students to learn about the Native peoples who had inhabited the lands
surrounding, and upon which, their school stands today.
Once all these basic necessities were located, the process of creating the syllabus became an
endeavor to “lift up Native voices, challenge preconceived notions, correct assumptions,” (Dr. Miriam
Brown Spiers in conversation with author February 2021) and enlighten people who quite possibly know
absolutely nothing about Indigenous histories or cultures. In addition, each of these goals had to
simultaneously contribute to decolonization, and advocate for an end to the adverse effects of settler
colonialism that still plague Native peoples unto this day. The course also needed to inspire good
allyship to Indigenous peoples everywhere.
The syllabus itself is the most important part of the project. However, to ensure my capability of
actually being able to make this course a plausible reality, it was necessary for me to learn how to
incorporate the reading assignments, assigned activities, films, papers, and quizzes into a learning
management system – in this case, the D2L Brightspace Learning Management System.
Upon completing of all the aforementioned steps in the creation of this project, it is my hope that
inspiring community college students with this early exposure can not only draw more students into the
field of American Studies but can also create more demand for Native American studies courses within
American Studies programs. Those are the seeds that can help the study of Indigenous peoples grow into
the foundational and centered focus of American Studies that I believe it should be.

Reviewing the Literature
The review of the literature was three-fold. First, I evaluated and endeavored to contribute to the
conversation between Indigenous American Studies scholars about the place for Native American
studies within the discipline of American Studies (AMST), and its professional organization, the
American Studies Association (ASA). Second, I garnered additional guidance from the conversation
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between Indigenous educators and non-Native educators about how Native studies should be taught to
non-Native students, as well as how a non-Native educator should teach Indigenous students, through
the application of Native American pedagogy. Third, I reviewed the literature that comprises the
assigned reading in the modules of my syllabus. The review, in the two initial folds, is chronological,
from 1990 through 2020.
A Place for Native America in American Studies
Three of the most prominent Indigenous American Studies scholars of the 21st century, Phillip
Deloria, Jean O’Brien, and Robert Warrior, in addition to in-person collaboration on the matter (Warrior
2003, 684), each wrote an article for the American Studies’ flagship journal, American Quarterly, in
December of 2003, about a place for Native American studies within AMST and the ASA. They were
mostly in agreement on the issue.
Phillip Deloria focuses on reasons why Indigenous scholars may not always fit into AMST in the
way that other marginalized groups of people might. These include the facts that there are fewer
Indigenous academic intellectuals available to US colleges and universities; Native Americans differ
from other racial and ethnic groups because they are sovereign peoples, who hold treaties with the US
government; and generally, Native nations have contentious interactions with state and local
governments as well (Deloria 2003, 670).
He also questions the relevance of interdisciplinary AMST programs to Native scholars because
America and Culture have completely different meanings for Indigenous peoples. They are not a
diaspora. Their culture has been the target of genocide as much as their human existence. They are less
concerned with equal rights and citizenship than their own social order, sovereignty, self-determination,
and self-governance. In reality, for Native communities, US citizenship can actually invite repression
and oppression (Deloria 2003, 671-672). On the North American continent and on the islands of
Hawai’i, Indigenous communities are nations within nation-states, (the US, Canada, Mexico, or
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sometimes even straddling politically constructed, arbitrary borders between two of these) (Deloria
2003, 672).
Deloria also notes that the vital issue of sovereignty often drives Native scholars away from AMST
because its “models and concepts” do not engage well with Indigenous sovereignty concerns, and also
because AMST is just “too busy” and “too theoretical” for Native studies (Deloria 2003, 674). I have
found this to be a problem as well, in my current program of study. Next, he takes on the ASA and their
relative disregard for Indigenous studies and scholars. He conveys that there is sparse attendance for
Native presentations and panels at ASA conferences, which tends to discourage Native scholars from
participating in AMST. When these scholars do not return to subsequent ASA conferences, Indigenous
voices are left out of discussions and there is no one there to contribute to the necessary change that
needs to happen within the discipline to ensure Native prominence in AMST. It is a vicious cycle
(Deloria 2003, 675). “Border-crossing dialogues” are needed to create an “intellectual home” for the
Indigenous in AMST (Deloria 2003, 676-677). Deloria states that the lack of Native voices in AMST
makes the discipline “inadequate” in any discussion of nation, culture, history, literature, and
anthropologies. He recommends that AMST “reach out” to Native scholars, at every opportunity, but in
the correct way, ensuring that there is no form of assimilation proposed or perpetrated (Deloria 2003,
679).
Jean O’Brien says that the limited amount of PhD programs in Native American Studies in the US,
(only two in 2003 and after an extensive search, I could locate only six today, three of which are in
Arizona), has led many Indigenous scholars to seek a “home” in AMST. She believes that AMST should
be the ideal home for Native American scholars and studies, however, the ASA has not been welcoming
(O’Brien 2003, 689). AMST should be the perfect location for Indigenous studies and scholars because
its scholarship is focused on “culture, power, race, ethnicity, class, gender, and sexuality.” It can easily
add the analysis of sovereignty to the critique of US colonialism. AMST needs Native American studies;
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the very existence of the US is tied to Indigenous conquest, thus Native American studies should be
central to AMST (O’Brien 2003, 690). Although AMST is “ideally situated to enhance the scholarly
agendas of American Indian studies and to expand dramatically the number of Indian scholars in the
academy,” she does not see any of this happening (O’Brien 2003, 691). The Indigenous scholars who do
try to find a home in AMST, especially within the ASA, mostly feel like “accidental tourists” instead of
members of an academic family (O’Brien 2003, 691).
Native scholars’ papers, presentations, and panels are marginalized at ASA conferences. Their timeslots are “buried in the graveyard of the program,” with a third of their panels scheduled in the “least
desirable” time-slots (O’Brien 2003, 694). In agreement with Deloria, she says the ASA, and AMST at
large, need Native voices to be included in “border-crossing dialogues.” She contends that if Native
American studies could become the center of AMST, it “could encourage radical transformation of
AMST itself.” AMST could and should be the proper intellectual home of Indigenous studies, “but it
hasn’t happened yet” (O’Brien 2003, 695-696). As far as I can tell, it has still not happened in 2022.
Robert Warrior, in conjunction with both Deloria and O’Brien, admonishes the ASA that it needs to
“move closer to bringing historical and contemporary Native perspectives to bear on the work of
American Studies” (Warrior 2003, 682). Indigenous scholars tend to be part of various associations,
which results in difficulty keeping up with the field of Native studies. In these various associations,
more non-Indigenous scholars are creating Native scholarship than actual Native scholars. Within the
associations, including the ASA, “Native scholars expend energy navigating whatever the identity
politics of the organization happen to be.” Since Indigenous scholars generally comprise less than 25%
of the audience at various conferences, they experience a form of “intellectual homelessness.” The ASA
has endeavored to “provide a forum for Native American studies” (Warrior 2003, 683), but is
chronically dominated by its focus on other groups, sparing little time for Native scholars and topics. He
notes that geographic location has seemed to make a real difference in Indigenous focus, participation,
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and time allotment, citing the ASA conferences in Seattle and Montreal, as prime examples of “robust
Native American representation.” This was not the case at conferences held in Washington, D.C.,
Nashville, or Houston. He says he is in collaboration with “Phil and Jean” to create a “stronger presence
of Native scholars and Native issues in AMST programs” and ASA conferences (Warrior 2003, 684).
Warrior believes that AMST should care more about Indigenous topics because they are “crucial to
coming to grips with the American experience on literally every square inch of this continent and
Hawai’i” (Warrior 2003, 684-685). Sadly, however, he is also convinced that the needs of Native
scholars will truly be met only by the formation of their own association instead of Native issues being
“just one more thing in an already overcrowded intellectual buffet” (Warrior 2003, 685). (Indeed, this
did come to pass with the establishment of the Native American and Indigenous Studies Association
{NAISA} in 2009). Since “Natives are much more than a tiny, impoverished minority,” he does still
however, “want more people in American Studies to care about Native American studies, study it, learn
enough to teach it, pay attention to its intellectual currents, and actively promote its intellectual health in
programs, departments,” and the ASA. AMST just needs to keep in mind that “Native studies comes
into the room with its own agendas, strengths, weaknesses, and needs” (Warrior 2003, 686).
This is the exact advice that I have been given and am currently trying to follow in my AMST
program and project. I believe that AMST programs at colleges and universities in the Southeastern US
should adhere more closely to this guidance from 2003. I began a Master of Arts degree program in
AMST sixteen years after these recommendations from Deloria, O’Brien, and Warrior. Not once has
there been a single graduate course, in any form of Indigenous studies, offered in my program, at
Georgia’s second largest university, in the three years from January of 2019 through December of 2021.
After I had completed all but the second half of my Capstone, there was finally a graduate course in
Native American Literature offered in Spring of 2022, which I had to audit only. It was too late to take it
for course credit because I had been in the program since the Spring of 2019. Most students complete
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the program in just two years. Albeit the AMST graduate program is young here, (only 12 years old), I
am convinced that Indigenous studies is foundational to anything referred to as American, and that
should include American Studies. Since Native peoples still exist, and despite the ongoing adverse
effects of settler colonialism, their activism continues to endeavor to make the world a better place for
themselves, all the other humans, the animals, plants, water, air, and land, I am convinced that the study
of Indigenous histories, cultures, politics, activism, and cultural production is an imperative in every
AMST program.
By 2008, Indigenous feminism was brought to the fore in AMST by Renya Ramirez. She is actually
defending her place as an Indigenous Feminist American Studies scholar. Despite discouragement from
colleagues in Native American Studies, she is convinced that her location in AMST, which has provided
her with opportunities to interact and collaborate with what she refers to as “other women of color
feminists” has enhanced her ability “to theorize Native feminist theory and praxis.” She conveys that,
similar to Indigenous women, Black women have also been convinced to set aside their “own antisexist
priorities” in order to support male leadership in their respective movements (Ramirez 2008, 303). The
diversity among women led her to “argue for the development of multiple feminisms rather than a
singular feminism” because “other Indigenous women scholars do not engage with women of color
feminists and, unfortunately, conflate feminism with white feminism” (Ramirez 2008, 304). She argues
that by “emphasizing the intersectionality” of race, ethnicity, gender, sexuality, class, and nation, she
avoids “the mistake of privileging one kind of exclusion over another” (Ramirez 2008, 305).
She remains in dialogue with other Indigenous feminists but appreciates her place in AMST, which
has both “deepened and complicated” her Native feminist work (Ramirez 2008, 306). Indigenous
feminism and Native women’s activism are topics that I believe must be addressed in the assigned
readings in any class about Native American histories and cultures. Aboriginal nations, both historically
and currently, have had female leaders, and women are generally held in high regard as life-givers and
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water protectors in many Native communities. In addition, several Indigenous nations are matrilineal. I
agree that each culture must approach feminism in their own space, time, and ways, but that does not
mean that we should relinquish the obligation, as non-Indigenous educators, to include Native women’s
issues and accomplishments in our AMST courses. I have been a life-long proponent of intersectionality
in activism, even before it was given a name, and I have always been disappointed in activist groups that
do not apply nor adhere to this concept.
A year later, in 2009, Shari Huhndorf wrote about the relationship between AMST and the politics of
contemporary Native cultures. She notes that even though “postnationalist” AMST is currently devoted
to correcting US myths and calling out its imperialism, it has “paid little attention to Native America,”
despite the fact that Native America offers the best evidence of colonial domination from initial invasion
to the modern day (Huhndorf 2009, 362). Huhndorf adds that AMST rarely addresses continued
Indigenous colonization, or the quest for political sovereignty, or the fact that they are nations within
nation-states (Huhndorf 2009, 363) despite these issues gaining public notoriety all the way back in the
1960s and 1970s with “Red Power” activism (Huhndorf 2009, 364). She discusses Indigenous feminism
as well. “Many argue that Indigenous feminism is divisive, or worse, that it undermines more pressing
struggles for sovereignty” (Huhndorf 2009, 365). Others say that Native feminists tend to be more
assimilated and less concerned with sovereignty. Huhndorf argues that since Indigenous movements
have become more “transnational” in nature, they have created “new strategies to promote gender
balance” for Native peoples, resulting in circumstances that no longer make Indigenous issues and
feminism mutually exclusive (Huhndorf 2009, 366).
Unlike other marginalized groups is the US, the actual foundation of the US nation-state and its
ongoing colonial processes place Native America at the center of its “nationalist myths and imperial
practices.” US actions towards Indigenous peoples and their lands cast doubt about any “ideals of
freedom and democracy.” Even its geopolitical boundaries are not even legal or ethical because of
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broken treaties and ongoing Indigenous land claims. All immigration, forced or voluntary, has
contributed to the dispossession, “subordination, and erasure” of Native communities. Despite all of this,
AMST continues to neglect Native studies and Native scholars in its departments. Even the few studies
made available tend to “focus on the past; few examine the challenges presented by contemporary
Indigenous politics. Fewer still engage Indigenous perspectives. This neglect renders contemporary
Native communities invisible and deflects attention from ongoing colonization, including land conflicts”
(Huhndorf 2009, 368). This is one of the most powerful arguments I have encountered to support my
insistence that Native American studies should be the foundation, center, and culmination of any
American Studies program, at any educational level.
Yet, still, Native America poses a conundrum for AMST. Including Native American studies risks
continued colonialism, assimilation, incorporation, and “intellectual imperialism,” if not handled
correctly. At the same time, neglecting Native America further erases Indigenous peoples from the
discourse about foundational and contemporary colonialism perpetrated by the US. However, Huhndorf
does admit that she thinks that recent postnationalist AMST is showing promise in the possibility of
bringing Native issues to the forefront of the academy and activism (Huhndorf 2009, 369). What she
describes is what I would like to see happen at colleges and universities across the Southeastern US,
beginning with their feeder schools, local community colleges. Since I feel that it is very important to
include all Indigenous peoples who have been colonized, faced genocide, had their lands stolen and
exploited, experienced the attempted annihilation of their culture, and resisted forced assimilation into
white “American” culture, any AMST syllabus for Native American studies must include the histories,
the contemporary culture, politics, and activism of Native Alaskans, Native Hawaiians, and Indigenous
peoples of US territories and possessions.
J. Kehaulani Kauanui, in 2015, draws our attention to the Pacific as “a critical site for American
Studies” (Kauanui 2015, 625). She advocates for the importance of the inclusion of all of the Pacific
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islands that have been, or currently are, territories possessed by the US, in AMST. Beginning with
Hawai’i, she views the early “imperialist development,” followed by “annexation in 1898, and statehood
in 1959” as an “extension of the continental expansion” of the US, beyond the “western frontier”
(Kauanui 2015, 625). Kauanui states that AMST needs to focus on Native Pacific studies to better
understand the continued “multidimensions of US domination…imperialism, settler colonialism,
franchise colonialism, occupation, and decolonization” (Kauanui 2015, 625-626). She promotes a
unique pedagogical approach to studying “Oceania,” which since the second world war has been “cast as
‘the Pacific Theater,’ and exploited by the tourist industrial complex, which perpetuates the myth of
Oceania as ‘island paradise.’” This analysis is especially apropos to the islands of Hawai’i. Beyond the
island state, the US treats its island territories as though they are too small to be sovereign nations and
uses these perceived “structural limitations” to continue to oppress Indigenous Pacific Islanders’
worldviews and agency (Kauanui 2015, 626).
Native Hawaiians were initially invaded by “explorers, whalers, hunters, and fur traders,” who were
soon followed by “miners, farmers, and missionaries,” which eventually drew in the US government to
expand its western frontier from 1784 through 1861. Indigenous Hawaiians resisted US colonialism until
its government was overthrown in 1893. The US then annexed the islands just five years later, in 1898
(Kaunaui 2015, 627). The Indigenous people of Hawai’i were overwhelmed by settler colonialism, as
were the Native nations on what is now the US mainland and Alaska. I fully support and agree with her
lamentations about how little, if anything, is taught about Hawai’i in the US educational systems. AMST
should take the lead in refuting the “myths and stereotypes about the islands and the Hawaiian people”
(Kaunaui 2015, 627). AMST, through “curriculum and pedagogical approaches” can expose students to
knowledge “rarely, if ever, taught in US higher education” (Kaunaui 2015, 633). That is exactly, in large
part, what I am hoping to accomplish with this project. She stresses that AMST scholars should include
Native Pacific studies to ensure there is a “productive lens to view indigeneity, US imperialism, and
different forms of colonialism, international law, geopolitics, historiography, cultural studies, and
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critical geography” (Kaunaui 2015, 634). She also notes that what is true of US territories in the Pacific
is true for Puerto Rico and the US Virgin Islands as well. This article by Kaunaui is what convinced and
inspired me to include Indigenous peoples from US territories in my syllabus project.
In writing about Ethnic Studies, and its connection to AMST, in 2018, Johnnella Butler conveys
almost immediately that “the inclusion of American Indians in Ethnic studies varies because of the
sovereign status of Native peoples,” yet she points out that simultaneously, many students and scholars
of Native American studies do gravitate to Ethnic studies because Indigenous people, despite their
sovereignty, and being nations within nation-states, do experience racism as part of the ongoing
“domestic colonialism” perpetrated by the US (Butler, 2018, 1). Some of the challenges Ethnic Studies
faces include skepticism, racism, denigration, and the “imbalances of power in relation to the dominant
society,” and “preconceived notions of one another as members of a group,” challenging the “traditional
conceptualizations of US life, culture, and history, as defined and largely controlled by white” US
citizens. These challenges can sometimes “stifle cooperation among scholars in the various fields of
Ethnic studies” (Butler 2018,1). She notes that since the 1990’s, AMST has championed “scholarship
and teaching” that has advanced it “beyond its white parameters,” and the ASA has “attracted” more
scholars “interested in Ethnic Studies.” Since AMST “enjoys greater prominence and acceptance in the
halls of academia and in public discourse,” it should support all Ethnic Studies, including Indigenous
concerns of sovereignty, land claims, feminism, and sexual identity (Butler 2018, 2). These concerns
and issues are included in this project.
Richard Horwitz does not directly address Indigenous studies or its place in AMST, however, his
discussion of American Studies does support this project’s basic premises, goals, and the journey to its
fruition (Horwitz 2018,1-5). Describing AMST in the US, he states that “since the mid-1950’s, the field
seems perpetually in an identity crisis” (Horwitz 2018, 1). He says that “Humanists,” who have
overtaken AMST, are mostly anti-method because it stifles creativity and defies common sense. They

16

demand a kind of individualized freedom, synonymous with some concepts of the term American
(Horwitz 2018, 1). This is exactly how I perceive AMST; I must be a Humanist and that is surely
reflected in my project. He refers to the terms America and American as “elusive targets” in AMST
(Horwitz 2018, 2).
By the early 1990s, AMST scholars “demanded careful attention to ways that gender, race, ethnicity,
sexuality, region, and class, as well as chronology, condition their generalizations” (Horwitz 2018, 2).
“Americanists,” as he refers to AMST scholars, “are apt to grab and mix anything that works,” and
“most people who do AMST” do not think that AMST should “develop a method of its own.” “It is
through the absence of a regimen that AMST has earned its distinction” (Horwitz 2018, 3). I could not
agree more, and I reflect as much in this project. Since the 1990’s, membership in the ASA has “soared”
(Horwitz 2018, 5). He says that the “descendants” of the “myth and symbolists” in AMST “unmasked
brute injustice in domestic and intimate, no less than civic, affairs. They focused on social formations
that privilege and resist the white, wealthy, heterosexual, and male” (Horwitz 2018, 5). This and the
“identity crisis” quip are quotes for the ages and in my estimation, the best descriptions of what AMST
scholars have accomplished and continue to polish. It is my sincere hope that, despite the fact that I am
white, I can contribute to decolonization with this project, and add to this unmasking. These descriptions
Horowitz has provided are part of the processes that are applied to this project, that seek to emphasize
the fundamental, foundational, vital, and central importance of Native American studies to AMST.
In defining colonialism in his 2018 essay, Mark Kemp explains both colonialism and
postcolonialism, and I realized, for the first time, that this project is not postcolonial in nature; it is an
effort toward decolonization. Colonialism and settler colonialism, and their effects, are an ongoing
process unto this day. Postcolonialism is about approaches, power, and knowledge shaping discourse
and historical accounts (Kemp 2018, 1). I have endeavored to ensure that my facilitation of class
discussions the history books, and articles I have utilized are postcolonial in nature and substance, but
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the course itself is an exercise in decolonization. Kemp acknowledges immediately that when Europeans
invaded the western hemisphere, it had already been inhabited for 11,000 years or more by aboriginal
peoples. He describes how the English thought that they had a “divine” right to establish “dominion over
the new lands and peoples” (Kemp 2018, 1). They utilized war, “imported diseases,” and “forced or
negotiated relocation” to take the land and waters from the original inhabitants. AMST scholars now see
colonialism through a different lens thanks to decolonization movements of pan-Indigenous groups, who
assist all Native nations in their quest for sovereignty, self-determination, land claims, and
environmental defense (Kemp 2018, 1).
“Although in much US national history, the English colonies of the Atlantic coast get pride of place,
all of the other settler cultures and the Native American societies with which they interacted, must be
taken into account in studying the development of an American culture or identity” (Kemp 2018, 2).
Once again, I see this as a reiteration of the concept that Native peoples are the foundation of anything
considered American, on either continent, or on any of the islands, and that should include being the
foundation of American Studies.
Also in 2018, Barry Shank provides a relatively expansive story of the evolution of culture and
cultural studies, including most of its historically ethnocentric and hierarchical qualities. His only
reference to Indigenous peoples of the western hemisphere is in his discussion of Franz Boas, who was
“the most prominent purveyor of the concept of an antihierarchical relativist understanding of culture in
his own work on Native American cultures” (Shank 2018, 2). When he finally turns to AMST, he
consistently refers to it as a study of culture within the US only, completely ignoring the rest of the
hemisphere, painting the discipline with a blinding US centric brush. This is a phenomenon I have
noticed in the majority of the literature considered for this project, unless created by Indigenous
individuals. That is why 90% of material applied to the final project was created by Native American,
Native Alaskan, or Native Hawaiian scholars, historians, sociologists, anthropologists, educators,
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journalists, book authors, academic journal contributors, performers, activists, politicians, US
government officials, community organizers, social justice advocates, musicians, political movement
leaders, filmmakers, television producers, directors, museum curators, poets, singers, or visual artists.
This project is focused on the US to keep it manageable and because the course is designed to be taught
in the Southeastern US. That does not mean that I consider AMST to be a “US only” discipline. I have
written about Canadian First Nations, Mexican indigenas, Central and South American Indigenous
peoples, North American Native Nations whose ancestral homelands and reservations straddle
US/Mexico and US/Canada arbitrary, socially and politically constructed “borders,” and even
transnational Aboriginal women, for other projects I have completed in my program, just not this final
one. However, any of the aforementioned topics could be included in modifications of this course to add
and employ any follow-up courses beyond this introductory survey course.
Even as Shank concludes his discussion of culture and cultural studies within AMST, it is still all
about the US. He mentions the modern interest in, and importance of, Women’s, Asian American’s,
Latinx’, and Queer studies, but not a single word about African American & African Diaspora Studies or
Native American & Indigenous Studies (Shank 2018, 4). Although this project is focused on the US
only, it is because of a restricted and limited focus that can be taught in US educational facilities, in
English, not because of a misconception that American Studies is US studies. The fact that Shank left
Native Americans completely out of his list of groups in AMST, is a perfect example of a slight and
problem within the discipline that needs to be rectified. It is my hope that this project can contribute to
change within the discipline resulting in a more inclusive AMST, a place where Native communities
matter.
This body of literature presents AMST scholars’ ideas about a place for Native America in AMST. I
agree with most of them and most of them support my contention that Native studies should be the
foundation and center of AMST. However, there are some who act as if Native Americans do not even
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exist, let alone reserve a place for them in AMST. I believe that it is still a problem within the discipline,
as is reflected in my program of study at a major university in the Southeastern US. Throughout the
academy, there was precious little AMST literature about Native American & Indigenous Studies and its
place in AMST, which is also indicative of an ongoing lack of focus on Native America. Projects such
as this one should be commonplace in AMST, not a novelty.
Native American Pedagogy
Following the conversation with American Studies scholars about a place for Native America within the
discipline, since this project is an educational course syllabus, it was important to also join the
conversations about Native American pedagogy. There is much discussion about teaching Indigenous
students, if any should take the course, but what is most applicable to this project, is the rest of the
conversation about the part of Native American pedagogy that is devoted to the instruction of how to
properly teach the course to predominantly non-Indigenous students, in the Southeastern US, as a white
woman.
In 2019, the Turtle Island Social Studies Collective, comprised of Meredith McCoy, Lakota Pearl
Pochedley, Leilani Sabzalian, and Sarak B. Shear, discussed the importance of including a focus on
Indigenous women in any Native studies or general social studies curriculum (Turtle Island Social
Studies Collective 2019, 7-13). Although the authors of the Turtle Island Social Studies Collective are
advising educators of “young learners,” as early as elementary school (Turtle Island Social Studies
Collective 2019, 7), the advice they provide is just as essential to young adult and older adult learners,
who most likely have been deprived of adequate education about Indigenous women, both historically
and currently. The first item of importance they address is “moving beyond stereotypes about
Indigenous women to inquiring into how Indigenous women have been, and continue to be,
changemakers – women dedicated to improving the lives of others, the environment, and/or shattering
barriers – in their professions, communities, nations, and the world” (Turtle Island Social Studies
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Collective 2019, 7). They introduce women who have historically held positions of leadership – Queen
Lili’uokalani, 1891, Queen of Hawai’i; Wilma Mankiller, 1987 & 1991 Principal Chief of the Cherokee
Nation; and Delores Pigsley, since 1986, Tribal Chairman of the Confederated Tribes of Siletz in
Oregon (Turtle Island Social Studies Collective 2019, 7).
The collective emphasizes the importance of including women’s activism, especially in recent years
from Idle No More (Canada) to #NoDAPL (North Dakota, USA) (Turtle Island Social Studies
Collective 2019, 7). They advise educators to focus on five issues of vital importance to most
Indigenous peoples – “land, colonization, tribal sovereignty, language, and culture” (Turtle Island Social
Studies Collective 2019, 7-8). They also provide resources about Native women and social action
(Turtle Island Social Studies Collective 2019, 11) and report on Native women in US politics (Turtle
Island Social Studies Collective 2019, 13), one of whom was recently appointed and confirmed as US
Secretary of the Interior, Deb Haaland (Laguna Pueblo) of New Mexico. There is more than half of an
entire module of this project devoted to Indigenous women (the Women & QUILTBAG Folks module),
as well as information on Native women in the Politics & Activism module.
In her 2019 article in Indian Country Today, Adrienne Keene describes herself as a “white-coding
Cherokee woman and Assistant Professor in American Studies and Ethnic Studies” (Keene 2019, 2), and
she offers “concrete steps for non-Native faculty to approach teaching a course in Indigenous subject
matter or Indigenous studies” (Keene 2019, 1). It is imperative to utilize literature by Native authors. As
a white educator, I need to locate and amplify the voices of modern-day Indigenous activists, scholars,
and artists. I must always remember, and ensure that my students do as well, to never refer to Indigenous
spirituality as “myths” or “legends.” I must always respect the spiritual beliefs of others, as Keene
recommends, and fortunately this comes naturally to me, as I have always believed in everything in the
spiritual realm and consider them all to be connected (Keene 2019, 2).
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In addition, I must also ensure that I do not discuss any “specifics of Indigenous ceremonial
practices” during class or in online discussions or assignments. The government regulation of Native
spirituality from the days of the early US through 1978, mandated that Indigenous people were not
afforded freedom of religion as most other folks were. This is another one of the examples of the
cultural genocide elements of settler colonialism. In order to de-center settler colonialism and truly
center a course around Indigenous peoples, it is best for a non-Native educator not to tread where she
does not belong (Keene 2019, 3).
As a “non-Native professor,” one has a “responsibility to be humble in front of the classroom.” One
must admit profoundly that one is not an expert, be willing to learn with and from one’s students, and
show that it is okay not to know, and even that some things are not for one to know. Encourage and
appreciate Native students’ voices, but only if they are comfortable speaking and sharing; do not put
them on the spot or specifically request their input just because they are Indigenous (Keene 2019, 3).
Also, I must keep in mind that every college and university, in the US, is built on Indigenous people’s
land, and every school should acknowledge that fact and honor their responsibility to Native people
(Keene 2019, 3). I believe that each new AMST class should begin with this acknowledgement.
“I believe it’s important to feel uncomfortable as a non-Native teaching a Native Studies course. If
you aren’t, I’d be worried. But the discomfort shouldn’t be paralyzing; it should be catalyzing. There are
positive pathways forward” (Keene 2019, 4). This article contained some of the most beneficial advice I
have encountered in working on this project. Especially coming from a Cherokee woman and a
Professor at Brown University, her advice is indispensable when considering an AMST course in Native
studies to be taught in the Southeastern US.
Christine Boatman is a white teacher with advice for other non-Native teachers on how to best teach
Native American History. “Be humble, find the gaps in your knowledge, and listen to Native voices”
(Boatman 2019, 1). She points out how state education systems chronically neglect Native American
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History, causing the majority of non-Native students to know nothing about the history, or the current
events, involving more than five million Native Americans, who comprise more than 570 Indigenous
nations throughout what is now the US (Boatman 2019, 1). She emphasizes the importance of “taking
time to truly listen” to Native voices. Boatman advises that many Indigenous communities have “a
website with an education tab, and many also have an educator on staff who can provide resources and
answer questions from teachers” (Boatman 2019, 1). She also recommends beginning each new class
with a land acknowledgement. As Keene also pointed out, every school in the US is built on “Native
Americans’ ancestral land” and Boatman provides a link for assistance in writing a land
acknowledgement (Boatman 2019, 2). She stresses ensuring that students “recognize that Native
American History is American History” and that we should point out that dates and events in US History
were different experiences for non-white peoples, especially Native nations, than they were for white
people (Boatman 2019, 2).
Boatman also states that we should “prioritize the contemporary. Native American cultures are alive,
breathing, and beautiful, but 87% of state history standards don’t mention that. It’s essential for all
students - especially those in classrooms where they do not have Native American peers - to understand
that Native Americans are not gone.” We must emphasize current issues that impact Indigenous peoples
and teach students about Native successes and triumphs (Boatman 2019, 2).
In 2020, La-Grave Iturbe, V. Eagle, S. Jordon, and J. Johnson discuss how to best teach Indigenous
students to better ensure their educational success. Statistics show that faculty support “increased Native
students’ GPA by .13.” This is done by the implementation of “Native American pedagogies,” which
include “place-based learning, all-senses experiential learning, and storytelling” (Iturbe, Eagle, Jordon,
and Johnson 2020, 1). Place-based education acknowledges the “ways that culture and place are intrinsic
to the experiences of Native students.” There are “best practice strategies” to ensure this form of
learning is available to any Indigenous students in one’s classroom or online course (Iturbe, Eagle,
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Jordon, and Johnson 2020, 1). These strategies include: reflecting upon any “preconceived stereotypes”
or implicit biases one might harbor, ensuring that one never views any student through a “deficit lens.”
As a non-Indigenous educator, I must never expect or request that a student “act as a representative of
their culture.” I cannot utilize any course materials that could “marginalize communities.” One must be
constantly aware that Native students have different histories than non-Native students and subsequently
have a different “view of knowledge and understanding.” “The concepts of culture, knowledge, and
power take on new meaning when examined through an Indigenous lens.” Native Americans place the
collective at the center of existence, which is antithetical to the US notion of individualism. I should be
inclusive but never “tokenize” or spotlight Native students. For example, Western ideology would say
“Columbus discovered America.” Native students see it as it really was – how can anyone “discover” a
place inhabited by millions of people, who were already in that place for thousands of years, many
nations thriving within their own societies, communities, cultures, histories, economies, and
spiritualities?
I should “incorporate storytelling into the classroom.” Stories that have been passed down through
generations of Indigenous peoples are “legitimate theoretical sources” and “a valid way of
understanding knowledge.” In addition, “dialogue between teacher and student allows life experiences to
be woven into course material,” and should be “presented in a culturally relevant way,” thus
incorporating “Indigenous ways of knowing” into the curriculum. One should always “recognize
different forms of Spirituality.” Religion and Native American spirituality differ. Native ceremonies
differ from community to community. Many Native Americans adopted religions brought by settler
colonialism. I should not make any assumptions about a Native student’s beliefs, spirituality, religion, or
lack thereof. I must always endeavor to understand each individual student to best assist them in
academic success (Iturbe, Eagle, Jordon, and Johnson 2020, 4-5).
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All-Senses Experiential Learning, as practiced by Native Alaskan Indigenous communities, utilizes
all five senses, intuition, and “gut-feelings.” For most Indigenous students, memory and skill can be
better developed through cooperative and collaborative activities, especially intentional engagement that
benefits their community (Iturbe, Eagle, Jordon, and Johnson 2020, 1). “Storytelling is central to the
learning of Indigenous peoples.” Storytelling teaches Native history, means of survival, aspects of
culture, and also serves as means of discipline within Indigenous communities, by correcting
unacceptable behaviors with a storied form of lessons instead of punishment (Iturbe, Eagle, Jordon, and
Johnson 2020, 1).
These four authors also provide “nine tenets” of Tribal Critical Race Theory (TribalCrit) which
“examines Native experiences” due to colonialism and the “impact of race and racism,” that can be
utilized to be more supportive of Indigenous students in the classroom. One should always center
Indigenous ways of knowing. I must keep in mind that US policies regarding Native peoples are “rooted
in imperialism, white supremacy,” and greed. A non-Native instructor should always be aware that the
“liminal space” Native people occupy “accounts for both the political and racialized natures” of their
“identities.” I must support Native peoples’ “desire to obtain and forge tribal sovereignty, tribal
autonomy, self-determination, and self-identification.” One should keep in mind that “the concepts of
culture, knowledge, and power take on new meaning when examined through an Indigenous lens” and
that “tenets toward Indigenous peoples are intimately linked to the problematic goal of assimilation.” I
must never make assumptions. There exists immense diversity and adaptability within Indigenous
communities, and individuals, with regard to “philosophies, beliefs, customs, traditions, and visions for
the future.” I will gladly emphasize that stories equal theory. They are “real and legitimate sources of
data and ways of being.” It is also my responsibility, as a teacher and an ally, to keep in mind that due to
the profound connection between theory and practice, “scholars must work toward social change”
(Iturbe, Eagle, Jordon, and Johnson 2020, 2).
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Material for the Syllabus
What follows is a literature review of the 6 books, 9 articles, and two poems that were utilized as
assigned reading in the course proposed by the syllabus in my applied project.
There are six books that will be utilized in the course proposed in this project. Only one must be
purchased. I have determined from my own personal experience in community college that the purchase
of more than one of these books will place an undue hardship on students. I will require them to
purchase only one and I will select excerpts from the other five, posting them on D2L, as I plan to do
with articles, access to films, art, poetry, etc. throughout the course.
The first book of the utmost importance is An Indigenous Peoples’ History of the United States by
Roxanne Dunbar-Ortiz. This book chronicles the history of what is now the contiguous 48 United States,
from prior to the European invasion in the 15th century through the early 21st century, from the
perspective of the continent’s original inhabitants, more than 500 Indigenous nations. There is surprising
and/or shocking information on almost every page: facts, details, and descriptions that are normally left
out of standard US History books. All the “American” myths are debunked and replaced with truth. It is
horrific and heartbreaking. This book should be required reading for every high school student in the
US. At the very least, it should be part of the core curriculum at every community college and four-year
college/university in the country. Many of the names and locations are the same, but the realities are far
different from the myths. One of the most appalling histories was about the use of the US Army, and
their methods utilized in the genocide of Indigenous peoples, which were beyond the pale. Remnants of
that horror still permeate the US Army unto this day (Dunbar-Ortiz 2014). The beginning of this book,
along with excerpts from two other books, and one article, comprise the “History” module of the applied
project syllabus. It will be necessary, however, to assign the Dunbar-Ortiz, in segments, across the entire
semester, to ensure that not every week will result in reading overload, but also to ensure that it is
completed in its entirety.
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To ensure that Native Alaskans are included in the course, I have selected excerpts from the book
The Alaska Native Reader: History, Culture, Politics edited by Maria Shaa Tláa Williams. This book is
a collection of essays by and about Native Alaskans from multiple communities. Some are about
histories and memories; others are about cultures, languages, worldviews, colonization, art, and other
forms of cultural production. Some of the essays are translated directly from Indigenous languages. The
territory that is now Alaska, was first invaded by the Russians, as opposed to the Europeans, and later
the Russians sold the Alaska territory to the US. Native Alaskans’ lives and land were ravaged by
invaders, initially for furs, then later gold, and then most recently, oil (Williams 2009). Excerpts from
this book are also part of the “History” module.
To ensure that Native Hawaiians are included in the course, I have selected excerpts from the book
The Kingdom and the Republic: Sovereign Hawai’i and the Early United States by Noelani Arista. This
is a book about the history of the Hawaiian Islands. Although it touches upon the period beginning in
1778, with the initial British invasion, the bulk of the narrative focuses on the 19th century,
predominantly after the arrival of “American” missionaries in 1827. It chronicles island politics,
Indigenous law, and the rule Hawaiians were initially able to maintain over the invaders, until the greed
of continuous multitudes of invaders changed their fate forever. The US annexed the islands in 1898,
before making it a territory in 1900 and a state in 1959 (Arista 2019, 4). Excerpts from this book are
assigned in the “History” module.
To ensure that Indigenous peoples in US territories are also at least acknowledged in the “History”
module, I have assigned an article from American Quarterly by J. Kēhaulani Kauanui, written in 2015. It
is entitled Imperial Ocean: The Pacific as a Critical Site for American Studies, which has already been
reviewed earlier in this essay.
The fourth book that I believe to be exceptionally important is Like a Hurricane: The Indian
Movement from Alcatraz to Wounded Knee by Paul Chaat Smith and the aforementioned American
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Studies scholarly critic, Robert Allen Warrior. This book chronicles the Native American Activism of
the late 1960s and the early 1970s, including the “Red Power,” “Indians of All Tribes’” Occupation of
Alcatraz in 1969, the 1972 AIM’s “Trail of Broken Treaties” march across the US to Washington D.C.
(that culminated in the occupation of the BIA offices, located in the Department of the Interior
headquarters), and the 1973 AIM and Oglala Lakota activists’ Wounded Knee occupation and siege, at
the Pine Ridge Reservation in South Dakota. It is a comfortable read, more like a novel than a history
book, and the authors include their own experiences. It is endorsed by Dennis Banks, founder of the
AIM, which is high praise. It manages to be both objective and personal at the same time, which is quite
a feat. It speaks to both the successes and the ultimate failures of the movement to achieve its goals
(Smith and Warrior 1996). Excerpts from this book are assigned during the first half of the second
module on “Politics & Activism.”
The fifth book that I consider to be vital to the course is Our History is the Future by Nick Estes.
This book connects Native American History during its battles against the US Army, Indigenous
Movements of the 60s and 70s, and the pan-Indigenous movements of the 21st century, to his captivating
telling of the story of the 2016 Standing Rock protests against the Dakota Access Pipeline. The
#NoDAPL movement was not only effective, but launched a global, next generation, Indigenous
movement for the water, the environment, sovereignty, and land claims/rights. The book is endorsed by
Roxanne Dunbar-Ortiz and Philip J. Deloria, as well as almost a dozen other prestigious writers and
scholars of Indigeneity (Estes 2019). Parts of this book bring to fruition the lessons provided in the
Smith & Warrior book. In addition, the Estes book could quite possibly inspire some students to become
activists and allies in their own time. Excerpts from this book are assigned in the second half of the
second module, “Politics & Activism.”
The last book utilized in the project is Engaged Resistance: American Indian Art, Literature, and
Film from Alcatraz to the NMAI by Dean Rader. This book not only presents works of art but also
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analyzes them through the lens of Native American resistance to the ongoing adverse effects of settler
colonialism. Additionally, it connects art to activism. There are literary artists, as one would expect,
such as Silko and Harjo, but there is also a plethora of other kinds of Indigenous artists profiled in this
book, from every medium. It is a large book with lots of beautiful pictures. It will serve not only as an
example of Indigenous art but as a reference to locate more Native artists. This book is the primary
focus in the “Cultural Production” module, the fourth and final in the proposed course.
I included two poems in the “Cultural Production” module (#4). In order to provide some background
and insight, before introducing the poems, I assigned a literary review and short biography of the poet,
Julian Talamantez Brolaski and its work, and a short biography for Joy Harjo, the Native American Poet
Laureate of the US from 2019 through 2022. After those reading assignments, I then assigned the two
selected poems. The literary review is by Levi Bentley and critiques a book of poems by Brolaski. It is
entitled “Tuneful, Flirtatious, Dyspeptic.” It was published in the literary journal West Branch in 2019
(Bentley 2019). The Brolaski poem assigned is entitled stonewall to standing rock (Brolaski 2011).
The Bentley review is about Of Mongrelitude, a book of poetry by Mescalero and Lipan Apache
poet, Julian Talamantez Brolaski, whose preferred personal pronoun is it. Before assigning its poetry in
the “Cultural Production” module, I think this review will help students have a clearer understanding
and window into its art. Bentley describes Brolaski’s book as a “playful, lonely, wild book that exercises
in equal measure an array of techniques that tear apart and reconstitute language and conversational
hijinks that come to lick your face” (Bently 2019, 1). I found that description to be spot on and believe
that it will prepare the students to better understand Brolaski’s style and impact.
The short biography is from The Poetry Foundation website. The site also allows access to several of
Brolaski’s poems. I selected stonewall to standing rock to be included because I found this particular
poem to be intersectional in nature and timely in scope. It is also reflective of Brolaski’s place within US
society, as well as its Indigenous community. The poem addresses QUILTBAG (the acronym

29

QUILTBAG stands for Queer or Questioning; Undecided; Intersex; Lesbian; Transgender or TwoSpirit; Bisexual; Asexual or Allied; Gay or Gender Queer) issues, Indigenous issues, activism, and
broken systems, all in one powerfully epic poem (Poetry Foundation 2021).
The short biography for the second poem assigned is also from the Poetry Foundation, except this
one is about renowned and prominent poet, Joy Harjo. The selected poem is Grace (Harjo 1990). The
Poetry Foundation provides background on Harjo as well as access to several of her poems. I selected
Grace to be included in the syllabus because I found this particular poem to be sad, lovely, and
powerful. The impression I received was one of loss, followed by the determination to survive, always
seeking grace. Harjo is a Muscogee Creek, who incorporates feminist and social justice into her poems,
that are filled with histories and storytelling. Her work is highly, critically acclaimed, so much so that
she was named Poet Laureate of the United States in 2019. She also teaches, sings, and plays the
saxophone (Poetry Foundation, 2021).
For the two thirds of the third module on “Women & QUILTBAG Folks,” I assigned a collection of
articles I wrote in my capacity as a Graduate Research Assistant to Dr. Stacy Keltner, at Kennesaw State
University, in February and March of 2020. Five of the articles focus on an individual Indigenous
woman activist each; the sixth article is about two Indigenous women activists who have mostly worked
together as a team in their activism. The articles include Native Americans from the contiguous 48 states
of the US, and two Native Hawaiian women from the US state of Hawai’i. I plan to add one more article
on a Native Alaskan woman activist as I endeavor to enhance this project beyond what was required to
earn the degree of Master of Arts in American Studies. I want to have a complete course ready to go at a
moment’s notice should any community college show interest in adding an AMST or NAIS course to
their selection of electives.
For the final third of the “Women & QUILTBAG Folks” module, the focus is on Sexual and Gender
Diversity in Native America and the Pacific Islands by Will Roscoe, which appears in the series:
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LGBTQ America: A Theme Study of Lesbian, Gay, Bisexual, Transgender, and Queer History presented
by the National Park Service, on their website. This booklet covers information on several important
Native American QUILTBAG individuals. The stories of these people are especially helpful because
they include an array of Indigenous folks, including a Native Hawaiian Two-Spirit healer named
Kapaemahu. Other prominent QUILTBAG Natives in the e-booklet hail from the Apache, Crow, Zuni,
Navajo, Kutenai, and Blackfoot nations. The article also touches upon the respect and reverence various
Indigenous Two-Spirit individuals have experienced in many historical contexts (Roscoe 2017).
This is by no means an exhaustive review of the literature that is available, but it should suffice to
exhibit the breadth and scope of the project. There are 15 films included as well. There are also
activities, paper assignments, and quizzes available in a D2L learning management system program to
accompany the syllabus.

Reflections on the Applied Project
American Studies scholarship is open to a vast array of topics and issues. To me, the best of AMST
scholarship is its focus on the history, literature, sociology, anthropology, politics, culture, and cultural
production of marginalized groups, primarily in the western hemisphere, but also transnationally, even
globally. Unfortunately, there are too many marginalized groups, just within the US, that need focus:
women, LGBTQ+ folks, Black folks, Black women, Black LGBTQ+ people, Latinx gente, Latinas,
Latinx LGBTQ+ gente, Asian people, Asian women, folks in the Asian LGBTQ+ community, Middle
Eastern women and LGBTQ+ folks, Jews, Muslims, Sikhs, Wiccans, etc. (non-Christians), disabled
folks, poor people, and most immigrants. Then there are the nations within nation-states, around the
globe, the Indigenous peoples of the Earth. The US alone is home to at least 570 of these nations. This
final group has been the focus of almost every paper I have written throughout my time in the MAST
program (Baldonado 10). I want to contribute to decolonization and encourage other non-Natives in
activism and allyship with Indigenous peoples everywhere.
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Native American scholars have supported my premise about Native Americans being the
foundation of AMST, and how they should be the center, dare I say the heart of AMST. The little I
could add to the scholarship is my notion of how to possibly facilitate the carving out of a more
prominent place for Native America in AMST. That notion is to pique the interest of community college
students in AMST and Indigenous peoples, by creating and promulgating an AMST introductory survey
course in Native American Histories and Cultures. It is my contention that this early exposure to AMST
and NAIS will not only help the discipline grow but it will provide knowledge about Indigenous
peoples’ histories and cultures that is fairly nonexistent in Southeastern US compulsory education.
Most likely due to the language barrier, the vast majority of the AMST canon is born of the US.
Although there are Indigenous peoples all over the world, many of whom I have written about in the
past, for this project, I confined the research to Indigenous peoples in the US. Not only did that make the
project more manageable, but also, in my experiences, I have discovered that many of the common folk
forget that the US includes Alaska, Hawai’i, and US territories. Subsequently, I ensured that my
research included Native nations from these states and places (Baldonado 11).
Another focus of AMST scholarship is the adverse effects of US imperialism. I discovered from the
writing of American Studies scholar and anthropologist at Wesleyan University, J. Kehaulani Kauanui,
(kanaka maoli) that US imperialism has resulted in the colonization of Indigenous peoples in all of the
island nations that are now possessions or territories of the US. Although her focus is primarily on the
Pacific islands (early Hawaii, Guam, American Samoa, the Northern Marianas), she does point out that
it is also true of Puerto Rico and the US Virgin Islands. I included her article in my syllabus because
these islands in the possession of the US, are the ancestral homelands of Indigenous peoples who have
been colonized, displaced, and marginalized in a manner similar to Native nations in the states. I just
recently discovered that despite the existence of Ni’ihau, which has been preserved by the Scottish
Sinclair/Robinson family for Indigenous Hawaiians only (kanaka maoli/oiwi), to live traditional lives,
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there is no reservation, reserved by the US federal government, within the state Hawai’i, for the rest of
the Native people who live a hybrid of both modern and traditional lives on the islands. Consequently,
many Native Hawaiians can no longer afford to live in their ancestral homeland (Baldonado 11).
Yet another focus of AMST scholarship is decolonization. With this project, by lifting Indigenous
voices, amplifying Native American, Native Alaskan, and Native Hawaiian histories, cultures, politics,
sociology, activism, and cultural production, I hope to add to the ongoing decolonization that is
desperately needed to ensure that Native American people are no longer relegated to the margins of the
society that surrounds their sovereign nations, and for which they have dual citizenship, if and whenever
they choose to use it. Settler colonialism, another focus in AMST scholarship, has had an
insurmountable number of adverse effects on Native American communities throughout the US, that still
plague Indigenous peoples to this very day. AMST has, and should continue to contribute, to working
against the ongoing adverse reverberations of settler colonialism in the lives of Native American peoples
(Baldonado 12).
Another important focus of AMST scholarship is its interdisciplinary nature. In the modern AMST
canon, one encounters great literary works by authors from all marginalized groups, as well as their
literary reviews, poetry, and lyrics. There are ethnographies, biographies, and other works conducted
through sociological and anthropological lenses. There are works that are focused on political issues and
activism of the marginalized. There are books and articles about the histories of marginalized peoples,
and the history of the US through their eyes and experiences. There is boundless access to the artistic
cultural production of the marginalized and colonized people of the western hemisphere, as well as
transnational works from all of the aforementioned disciplines. My syllabus endeavors to touch upon all
of these disciplines, except there is nothing transnational because I have kept the focus on the US. The
goal is to teach people in the southeastern US about Indigeneity, at the community college level, in an
introductory survey course, that will be simple and relatable, for what will most likely be a completely
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non-Indigenous group of students. However, it will be conducted in a manner that will be respectful and
inclusive, if any Native students might take the class (Baldonado 13).
These are the basic tenets and premises from whence I began this project. At the second largest
university in the state of Georgia, there is one expert from whom I could learn how to properly teach
non-Indigenous students about Native Americans specifically. I began consulting with Dr. Miriam
Brown Spiers in early Spring semester of 2021, a full year before solidly bringing this idea into a
tangible reality. There was so much for a white woman to learn in order to be a good ally to Indigenous
peoples and so many ways to fail. The scope of the project, which I was determined had to include so
many aspects of Indigeneity, was daunting at best. However, I could not leave out anyone or any aspect
that I deemed important or vital to the project. The research and the reading alone required months of
dedication and devotion to the desire to make this project happen. All along the way, I learned so much
about the true history of the US, the brutally painful histories of Indigenous peoples, the resilience and
determination of every nation to survive, and their current successes both in matters of protecting and
enforcing their own sovereignty, and in shaping US politics and governance as well.
I discovered, so much more in depth, the experiences of Native activists from the 1960’s unto this
day. Although I had lived through it all, and had always been on their side, the news media available to
me at the time had only touched the surface of how very much the Indigenous activists had
accomplished, endured, and survived in the face of the US federal government’s infiltrations, bad faith
negotiations, and attacks.
Although many struggle now, I was amazed to learn that many Native nations historically respected
and even revered Two-Spirit individuals within their communities. Also, many nations were matrilineal,
and many Indigenous women not only went to war, but some of the great Native war heroes were
women. I also discovered that many Native communities view women with reverence as the givers of
life, guardians of the seeds, and protectors of the water, which is no small task in societies that proclaim,
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“Water is Life,” and must incessantly battle capitalist greed that pollutes the water or sells the
unpolluted water. Unfortunately, I was also forced to face the fact that despite the multitude of triumphs
Native peoples have achieved in recent decades, the ongoing effects of settler colonialism, historic wars
with the US, historic and current treaties incessantly broken by the US, the horrific residential school
program (which ran from 1860 until the early 1990s), and the Indigenous religious prohibitions until
1978, cause so many Native communities to still suffer. They must struggle to maintain their languages
and cultures, and too many suffer from extremely high rates of poverty, alcoholism, drug addiction, and
mass incarceration. Per capita, more Indigenous people are killed by police each year than Black people.
Both in the US and in Canada, there is a plague of missing and murdered women and girls. (An
inordinate amount of these crimes occur where “man-camps” set up near reservations by oil and gas
companies or other extraction industries.) Their land and the land near their homes is ravaged by the
natural resource extraction industries, poisoning the land, air, and water. Because they are slightly less
than three percent of the population, they do not receive as much media attention as other marginalized
groups. In addition, some researchers consider them to be “statistically insignificant,” which can also
hamper large-scale endeavors to improve the lives, health, safety, security. and opportunities for Native
peoples.
However, I have noticed that in recent years, Indigenous people have begun to make their voices
heard again and have received a bit more media coverage. Since they do have dual citizenship, if they
want it, I have found that I lose all respect for any politician or person in power that lists groups of
people marginalized or mistreated by the US government but neglects to include Native Americans. I
also lose patience with those who realize they exist but fail to include Native Alaskans, Native
Hawaiians, or the people Indigenous to the islands in US territories/possessions. All of these issues
combine to convince me that the best thing I can do with the years I have remaining is to be a good ally
to Indigenous peoples. That is why I am so glad that fate led me to American Studies and why Native
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Americans have been my focus throughout the program. That said, this seems like a good time to make
the segue into another bit of personal information that I consider important to this project.

My Place in this Scholarship
Because of a lifelong, deeply held respect, admiration, and empathy for all marginalized people,
especially Indigenous people, just as Meredith Privott quite eloquently explained, “I must identify my
place in this scholarship” before I conclude this essay (Privott 2019). I am a cisgender, predominantly
heterosexual, predominantly Christian, Caucasian woman, of northern European heritage, married more
than 32 years, to a man of Mexican heritage, whose paternal grandmother was born on the reservation of
the Mescalero Apache nation, located in what is now the state of New Mexico, in the US. In my
lifetime, I have inhabited the invaded and stolen lands of nine Native American nations. I was born on
the land belonging to the Mvskoke Creek nation and lived in ten different domiciles built on their land. I
lived in at least two homes on Chahta Yakni (Choctaw) Chitimacha land, two homes on Tsalaguwetiyi
Cherokee land, two homes on Seminole land, and two homes on the land of the Kanaka Maoli/Oiwi. I
have inhabited at least one home erected on the land of each of the following nations: the Núu-aghatuvu-pu (Ute) Cheyenne, the Kumeyaay, the Klallam Suquamish, and the Chesapeake. I extend my
gratitude and apologies to the ancestors and the descendants of those nations. By writing about
Indigenous people, I hope to contribute to decolonization, intersectional thought, and ways to be a good
and welcome ally, in the academy and activism, in a way that is respectful to all Aboriginal peoples.

Conclusion
In conclusion, I have endeavored to practice the arts and sciences of AMST scholarship:
interdisciplinary research, syllabus development, decolonization, and anti-imperialism, to promulgate
AMST methods and scholarship throughout this project. These practices were a concerted effort to
create an AMST course, in accordance with AMST principles and scholarship, to successfully teach
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those elements of AMST to community college students. It is my hope that this early exposure to AMST
will inspire transfer students to major in AMST upon transfer to a college or university with an AMST
program (Baldonado 14). It is also my most fervent hope that this project will provide a comprehensive
and inclusive educational program, that will guide community college students to a path toward
American Studies, and even more importantly, inspire in these students a better understanding of,
empathy for, allyship with, and activism in concert with, Indigenous peoples nearby, across the US, and
around the world.
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Appendices
Appendix #1:
The Syllabus

Rhiannon R. Storm Community College
Department of Interdisciplinary Studies
Division of American Studies
Office of Native American & Indigenous
Studies
4400 Gulf Shores Boulevard
Atlantis Beach, Alabama 36547-2404

AMST 1107: American Studies - Introduction to Native American
Histories and Cultures
Fall 2022 Section 01
Mondays & Wednesdays, 2:00pm – 3:15pm,
Room 7, Bethune Hall (Building #3)

Instructor Information
Rhonda Baldonado, AA, BS, MA. Assistant Professor of AMST
Email: rhobal1@storm.edu

Office phone: 251-555-7755

Office Hours: Mondays & Wednesdays 5pm-6pm or by appointment
Office Location: Tubman Hall (Building #1) Room 24
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Syllabus Sections
Part 1 – Course Description, Material, Tech Requirements, and Learning Objectives
Part 2 – Course Requirements, Assignment Descriptions & Guidance, Policies, and Grades
Part 3 – Campus Resources and SCC Policies
Part 4 – Course Schedule, Assignments, Papers, Quizzes, Films, Deadlines, and Calendar

Part 1
Course Description
Course Catalog Description
AMST 1107: This course is an American Studies introductory survey course about Native
American histories and cultures. It is presented in an interdisciplinary manner, in which
students will acquire knowledge about Indigenous peoples through the disciplines of history,
sociology, political science, and cultural studies. There are no prerequisites and completion of
this course results in three credit hours toward electives for an Associate of Arts degree or
transfer credits.

Course Materials
Required Text:
Dunbar-Ortiz, Roxanne. 2014. An Indigenous Peoples’ History of the United

States. Boston: Beacon Press.
ISBN 978-0-8070-5783-4
(Available at the SCC bookstore or from Amazon at a discounted price)
Recommended Texts:
You will be reading excerpts from these books on D2L. You are not required to buy them,
yet if the excerpts pique your interest and you would like to invest in them at any time, now or
in the future, I am providing the information.
Arista, Noelani. 2019. The Kingdom and the Republic: Sovereign Hawai’i

And the Early United States. Philadelphia: University of Pennsylvania
Press.
ISBN-13: 978-0812250732
Estes, Nick. 2019. Our History is the Future: Standing Rock Versus the
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Dakota Access Pipeline and the Long Tradition of Indigenous Resistance.
Brooklyn, New York: Verso.
ISBN – 13: 978-1-78663-673-7
Rader, Dean. 2011. Engaged Resistance: American Indian Art, Literature, and

Film from Alcatraz to the NMAI. Austin, Texas: University of Texas Press.
ISBN 978-0-292-72696-3
Smith, Paul Chaat and Robert Allen Warrior. 1996. Like a Hurricane: The

Indian Movement from Alcatraz to Wounded Knee. New York: The
New Press.
ISBN 978-1-56584-402-5
Williams, Maria Shaa Tlaa. ed. 2009. The Alaska Native Reader: History,

Culture, Politics. Durham, North Carolina: Duke University Press.
ISBN: 978-0-8223-4480-3
*Note: Citations for the articles in assigned readings are provided alongside the respective
assignments.*
Recommended Films:
You are assigned 15 films to watch this semester. Two are back-ups for two others that may not
be accessible in time. (Whichever two of those four are missed, please add them to this list.)
This is a list of other Native American films that are recommended by various Native American
Film sites and are worth watching; there was just not enough time to assign them all this
semester.

A Good Day to Die (2010)

Billy Jack (1971)

The Body Remembers When the World Broke Open (2019)
The Cherokee Word for Water (2013)
Dance Me Outside (1994)

Coyote Waits (2003)

The Dark Wind (1991)

The Education of Little Tree (1997)

Empire of Dirt (2013)

Fukry (2019)

Halpate (2020)

Gather (2020)

The Land of Rock and Gold (2016)
Little Chief (2020)
Sioux City (1994)

Little Big Man (1970)

Medicine River (1993)

Older than America (2008)

Hostiles (2017)

Neither Wolf nor Dog (2016)

Rhymes for Young Ghouls (2013)

Skins (2002)

Songs My Brothers Taught Me (2015)
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Spirit Rider (1993)

Te Ata (2016)

We Will Stand Up (2019)

Thunderheart (1992)

Where the Spirit Lives (1989)

Wind River (2017)

Recommended Television Shows

Dreamkeeper – Amazon Prime

Native America – PBS

Reservation Dogs – FX on Hulu

Rutherford Falls – Peacock

We Shall Remain – PBS
Technology Requirements:
Access to SCC email
Access to D2L
Both of these sites should be checked daily
Learning Outcomes:
(Derived from and inspired by Dr. Miriam Brown Spiers’ AMST 3730 syllabus at Kennesaw State University,
Kennesaw, Georgia.)

1 Be able to distinguish between stereotypes and realities with regard to all aspects of
Indigenous peoples and cultures, wherever you encounter them, in academics, popular culture,
or personal interactions.
2 Be able to summarize the four modules: Native American histories, politics & activism, (both
historical and recent), contributions of modern Indigenous women & QUILTBAG individuals,
and Native American cultural production.
3 Be able to identify and be familiar with several Native nations, some on the mainland, a few in
Alaska, and the one in Hawai’i, and be able to describe something unique about their history,
activism/resistance/politics, sociology, ethnography, culture, or cultural production/art.
4 Be able to analyze Indigenous history, politics, sociology, culture, and cultural production
through intersectional and interdisciplinary lenses.

Part 2
Course Requirements, Assignments, & Policies
Participation
The #1 requirement in this course is participation, both in class and online in D2L. You must be
engaged in discussions, activities, and assignments to reap the academic and multicultural social
benefits of this course. There will be a Participation grade for Discussions. If you contribute
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something to a discussion at least once per week (during one of the two class meetings), your
grade will be 99.9*. Each week you do not contribute, 6.6 points will be deducted from that
99.9*.
Attendance
Attendance is important. Each class meeting you attend this semester will earn you 3.3 points
toward a separate and unique grade that can raise your overall grade average at semester’s end.
You can earn up to 99.9* points for an “attendance” grade to be incorporated into the average
of your other grades.
*For both participation and attendance .10 will be added to each grade as a given to make it an
even percentage of 100%.
Reading
Reading is fundamental to success in this course. Reading for both Monday and Wednesday
should be completed before Monday’s class meeting, and you will be required to write a onepage summary/reaction short paper on each week’s reading assignments to be turned in before
class on Monday.
Quizzes
There will be a short quiz each week in D2L and two longer and more comprehensive quizzes
for a Mid-Term Quiz and a Final Quiz. There are not any research papers or major exams in
this course. Since the quizzes are on D2L, they will be open-book/open-notes quizzes.
Films
You will be required to watch a Native American film/movie/documentary every week and be
prepared to discuss it in class.
Short Papers
Each Monday, before class, if sent electronically, or turned in on paper at the beginning of class,
you should turn in a one-page short paper that summarizes the reading for the week. It should
include your reaction/analysis/interpretation of the assigned reading for that week. Specific
guidance for these short papers will be provided later in the syllabus. *All paper assignments
must be submitted as a Word document, whether submitted to D2L, or on paper, handed
directly to me.* If you do not have access to Microsoft Office, contact CITS and they can
connect you to Office through the school at no extra cost.
Electronics – This class should be called “AMST 1107 – Unplugged.” You will need paper and
pen. Phones and laptops should remain in your backpack/bookbag throughout the class period.
If you have a special circumstance of being the sole and vital emergency contact for someone
vulnerable, let me know and you may leave your phone on your desk to be alerted of any
emergency. If you experience an emergency, we will stop class so you may depart the room to
handle the emergency. Class will resume upon your departure. If there is not an emergency, the
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phone must stay silent on the desk, not in your hand. To be afforded this privilege, you must
contact me in person or via email to explain your special circumstance and receive approval.
Late Work – Late work is generally not accepted unless you meet with me and can prove
extenuating circumstances. I drop the lowest Quiz grade and lowest Short Paper grade. There is
room for a few absences in Participation and Attendance grades. If you want to make up missed
grades for these two categories, you must bring proof of extenuating circumstances and meet
with me during office hours to say what you would have contributed to the class discussion that
you missed.
Lectures – There will be very little lecturing in this class. I will mostly be facilitating discussion.
I will contribute to the discussion, and you should take notes on my contributions. If everyone
remains silent too long, I will randomly call on individuals with questions to keep the discussion
going. The commandeering of discussions by one person or the same few people daily is
discouraged. If this happens, I will address it with you privately so you can adjust your
contributions accordingly.
Connections with Native American History in the Field
There will be no class on Indigenous Peoples’ Day, Monday 10 October. However, you are
assigned to spend that day connecting with the Native American History of the area
surrounding SCC.
-Gulf State Park has two options on its “Alabama Indian Mound Trail,” that is also referred to as
the “Alabama Native American Mound Trail.”
-One is the “Gulf State Park Sand & Shell Mounds” at 20115 State Park Road, Gulf Shores, AL
36542 (Phone# 251-948-7275).
-The other is “Indian Shell Mound Park,” on Dauphin Island. The address is 830 Desoto Drive,
Dauphin Island, AL 36528 (Phone# 251-861-5525).
-Another option is the Orange Beach Indian & Sea Museum at 25850 John M. Snook Avenue,
Orange Beach, AL 36561 (Phone# 251-981-8545).
-You will need to email, or present in person, at least three pictures of yourself on location of
one or more of these sites to forego the writing of a 2-3 page paper.
-If you cannot make it to one of these sites, then you will need to write a 2-3 page information
paper about Native History in coastal Alabama, and on the origin, progress, and status of the
potential grant to Gulf Shores for Native American History. See the site below and update the
information in your paper.
https://www.obawebsite.com/gulf-shores-seeks-grant-to-highlight-native-american-history
An information paper is similar to a book report or a feature story for a newspaper or
magazine. You need to quote your sources, but it is not a research paper requiring citations or
references. For example: “The OBA website stated….” or, “According to Curator Jola Innacia,…”,
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etc. The same guidance as the short papers apply here, except more pages are required and it
needs sources to be attributed.
Evaluation and Grading Policies
Grading Scale
90%-100% A
80%-89% B
70%-79% C
60%-69% D
0%-59% F
As detailed above, grades are derived from Attendance, Participation, Short Papers, Quizzes, and
two longer, more comprehensive quizzes, for a Mid-Term and Final.
If you come to class every day, you will get a grade of 100 for Attendance. The attendance grade
carries the weight of an extra grade. Any day you are absent, you do not gain the 3.3 points
toward the attendance grade.
Your Participation grade stays at 100 unless you do not contribute to discussion on either class
meeting day in any given week. Each week you do not contribute costs 6.6 points.
All grades carry the same weight and will be averaged together at semester’s end.
Additional Guidance to improve your grades:
Short Papers will be graded on content, assignment compliance, legibility, and writing accuracy.
Storm has a Writing Center to assist you in person or online with any and all writing
assignments. Especially in the Social Sciences, writing is vital. These papers are only one page
but good practice for improving your writing skills for this and any other class in which you are
required to write.
Weekly Quizzes will open on Wednesday after class and close the following Friday at 11:45pm.
They will be multiple choice questions over the week’s reading assignments and discussions. The
first quiz is the exception; it will be over the syllabus. Mid-Term & Final Quizzes will just
contain more questions of a more comprehensive nature.
Technical Guidance on Short Papers:
Each Paper must be a minimum of one page, maximum of two. It should have a header that
includes your name, AMST 1107, Short Paper, my name, and the date, single spaced. It should
have standard margins, with the body double spaced, and be in 12-point, Times New Roman,
Georgia, Nyala, Tacoma, or Verdana font only. Summarize the reading with analysis that
includes your reaction to, and/or interpretation of, the reading assignments. If you directly quote
one of the authors, follow the quote with the author’s name and the page number/s in
parentheses, from whichever book or article the quote is derived. By the second week, you will
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have two or more reading assignments, one from Dunbar-Ortiz and a book excerpt or article on
D2L, and later, an extra film and two poems. Address all reading assignments for that week in
the short paper.

Part 3
Beneficial Campus Resources
(Derived from resources provided by Kennesaw State University, Kennesaw, Georgia, from the syllabus for Grad
9001, from Dr. Linda Stewart of CETL at KSU)

College Information Technology Services (CITS):
If you have any technology problems, please contact the SCC Service Desk for assistance
(https://cits.storm.edu/). In addition, they offer several services related to technology (e.g.,
training, software), so it’s worth it to check out their website if you haven’t already.
Faculty / Staff: 251–555-5777
service@storm.edu
Students: 251-555-2444
studenthelpdesk@storm.edu
The SCC Writing Center:
The SCC Writing Center is a free service offered to all SCC students, faculty,
and staff. Typically, there are two Writing Center assistants dedicated to assisting students. See
http://writingcenter.storm.edu/students/php
For more information or to make an appointment, visit
http://www.storm.edu/english/WritingCenter or
stop by Room 13 in Bethune Hall (Building#3) 8am-8pm or call for an appointment at 251-5555270.
SCC Online Writing Center: http://www.storm.edu/writingcenter/online.php
International Student Support: Tisha Jackson, 251-555-3804
Writing Resources: The following website contains lots of helpful information on grammar,
spelling, punctuation, sentence structure, overall writing, and so on:
http://dolphin.english.purdue.edu/handouts/index.html
Student Disability Services:
Students who have a legally defined disability and wish to request accommodations must first
register with Student Disability Services and provide documentation of the
disability and its effect on their ability to perform in an academic environment. If you have a
disability and need accommodations, please notify me as soon as possible so we can make the
necessary arrangements. Check out their website for more information:
http://www.storm.edu/stu_dev/dsss/dsss.html.
Counseling and Psychological Services:
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Trained counselors are available to help with personal, academic, or career issues. As the
director notes on their homepage, “Our friendly and professional staff are ready to
assist students of all ages, races, cultures, sexual orientations, and religious preferences to
become more effective students and human beings.” For more information, visit
http://www.storm.edu/studentsuccessservices/cps/

Storm Community College Policies
(Derived from resources provided by Kennesaw State University, Kennesaw, Georgia, from the syllabus for Grad
9001, from Dr. Linda Stewart of CETL at KSU)

Academic Integrity Statement:
Every SCC student is responsible for upholding the provisions of the Student Code of Conduct,
as published in the SCC Catalog. Section 7d of the Student Code of Conduct addresses the
college’s policy on academic honesty, including provisions regarding plagiarism and cheating,
unauthorized access to college materials, misrepresentation/falsification of college records or
academic work,
malicious removal, retention, or destruction of library materials, malicious/intentional misuse of
computer facilities and/or services, and misuse of student identification cards. Incidents of
alleged academic misconduct will be handled through the established procedures of the
Department of Student Conduct and Academic Integrity (SCAI), which includes either an
“informal” resolution by a faculty member, resulting in a grade adjustment, or a formal hearing
procedure, which may subject a student to the Code of Conduct’s minimum one semester
suspension requirement.
See also https://web.storm.edu/scai/content/scc-student-code-conduct.
Campus Policy for Academic Misconduct: The Department of Student Conduct and Academic
Integrity (SCAI) has spelled out on their website what happens at SCC when there are
allegations of academic misconduct (e.g., cheating, plagiarism). Those policies can be accessed
here: http://scai.storm.edu/
Disruption of Campus Life Statement:
It is the purpose of the institution to provide a campus environment that encourages academic
accomplishment, personal growth, and a spirit of understanding and cooperation. An important
part of maintaining such an environment is the commitment to protect the health and safety of
every member of the campus community. Belligerent, abusive, profane, threatening and/or
inappropriate behavior on the part of students is a violation of the Storm Community College
Student Conduct Regulations. Students who are found guilty of such misconduct may be subject
to immediate dismissal from the institution. In addition, these violations of state law may also be
subject to criminal action beyond the college disciplinary process.
Diversity Statement:
Storm Community College prides itself on offering a premiere, personalized educational
experience for leadership and engagement within a diverse nation and world. This educational
experience is achieved through recognition and appreciation of the differing backgrounds and
experiences reflected within the college community. We firmly believe that sensitivity to
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diversity, equity, and global interdependence is central to fostering supportive living, learning,
and working environments. A welcoming and inclusive climate is critical to attaining Storm
Community College’s teaching, and engagement goals. The college will engage our students,
faculty, staff, and other stakeholders in order to achieve an inclusive and welcoming campus
community.
Americans with Disabilities Act (ADA):
The Americans with Disabilities Act (ADA) provides civil rights protection to individuals with
disabilities. It guarantees equal opportunity for this protected group on the areas of public
accommodations, employment, transportation, state and local government services, and
telecommunications. Storm Community College, a member of the University System of Alabama,
does not discriminate on the basis of race, color, national origin, sex, religion, age or disability in
employment or provision of services. Storm Community College does not discriminate on the
basis of disability in the admission or access to, or treatment or employment in, its programs or
activities. Storm Community College provides program accessibility and reasonable
accommodations for persons defined as disabled under Section 504 of the Rehabilitation Act of
1973 or the Americans with Disabilities Act of 1990 as amended. Students who require
accommodation in facilities, services, programs, or activities should contact the Assistant
Director for Disabled Student Services to arrange an individual assistance plan. Accommodations
may include classroom accessibility, modified computer equipment, disability-accessible parking,
assistance with note-taking, sign language interpreting, or captioning services, class materials in
alternate format, library and laboratory assistance, and other accommodations. Determination of
appropriate accommodations to be provided will be based upon documentation of the disability.
See https://sds.storm.edu/index.php
Grades of Incomplete, Withdrawals, etc.:
SCC has policies regarding grades such as I (Incomplete), W (Withdrawal), WF (Withdrawal
Failure), etc. If you would like information regarding the circumstances under which students
earn such grades, please see
http://catalog.storm.edu/content.php?catoid=38&navoid=3019#withdrawalfromclasses
Concealed Carry:
As of July 1, 2018, House Bill 102 is in effect on all campuses in the University System of
Alabama. If you have questions or concerns regarding the concealed carry of firearms on the
Storm Community College campus, visit http://police.storm.edu/campuscarry.php
Campus Carry Information
We recognize that the Storm community has questions and concerns regarding the concealed
carry of firearms on the Storm campus. The University System of Alabama has issued general
guidance developed by the USA Office of Legal Affairs that is available at the Public Safety
Office on campus, in Davis Hall (Building #2) Room 1. If you have any questions that are not
addressed, please contact AskLegal@storm.edu.
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For additional Policy and Position Statements, see the College Handbook:
http://handbooks.storm.edu/docs/collegehandbook/20182019%20SCC%20College%20Handbook%20-%20Revised10.10.18.pdf
SCC Covid-19 Statements
Course Delivery
SCC may shift the method of course delivery at any time during the semester in compliance
with University System of Alabama health and safety guidelines. In this case, alternate teaching
modalities that may be adopted include hyflex, hybrid, synchronous online, or asynchronous
online instruction.
COVID-19 illness
If you are feeling ill, please stay home and contact your health professional. In addition, please
email your instructor to say you are missing class due to illness. Signs of COVID-19 illness
include, but are not limited to, the following:
• Cough
• Fever of 100.4 or higher
• Runny nose or new sinus congestion
• Shortness of breath or difficulty breathing
• Chills
• Sore Throat
• New loss of taste and/or smell
COVID-19 vaccines are a critical tool in “Protecting the Pod.” If you have not already, you are
strongly encouraged to get vaccinated immediately to advance the health and safety of our
campus community. As an enrolled SCC student, you are eligible to receive the vaccine on
campus. Please call (251) 555-7766 to schedule your vaccination appointment or you may walk
into our student health clinic in Wells Hall (Building #4) Suite 1. For more information regarding
COVID-19 (including testing, vaccines, extended illness procedures and accommodations), see
SCC’s official Covid-19 website.
Masks
While masks are no longer mandated on campus, you are strongly encouraged to wear a mask
when in class if you have not received a COVID-19 vaccination.

Part 4
Course Schedule with Assignments, Papers, Quizzes, Films, Deadlines, & Calendar
Module 1: Introductions & Indigenous Histories
Module 1 Week 1

(22 - 26 Aug)

Getting Acquainted
Reading Assignments for this first week (Mod 1 Wk 1): All on D2L (31 pages)
Read through, and get comfortable with the navigation of our D2L site
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Read the “Welcome” Announcement, “Meet Your Instructor,” and the Course
“Overview”
Read the Introduction Instructions and Intro Template
Read the Syllabus -There will be a quiz!
Assigned Activities for this first week:
Module 1 Activity 1:
Prepare your introduction of yourself to the class, as described on D2L, before 2pm on Wed 24
Aug. You will then introduce yourself in class on Wednesday.
Module 1 Activity 2:
Fill out Class Questionnaire on D2L and turn it in electronically, or in-person, before class on
Mon 29 Aug.
Module 1 Activity 3:
Take Quiz #1 before 11:45pm on Fri 26 Aug.
Advisories:
On the break between the end of Wednesday’s class and the beginning of next Monday’s class,
complete Module 1, Week 2 Reading assignments prior to returning to class on Monday. For the
duration of the semester, all reading assignments need to be completed before the first class
meeting of the week on Monday for the week in which the readings are assigned. Any questions
or confusion, please email me or visit me during office hours.
Some Activities will have specific due dates. Some will occur during class and be a surprise!
Please keep in mind that Participation and Attendance are also part of your final grade.
Mod 1 Week 2

(29 Aug – 2 Sep)

Indigenous Histories
Reading Assignments: (35 pages)
Dunbar-Ortiz - pages xi – 14
Arista on D2L– Introduction: pages 1-17
Assigned Activities:
Mod 1 Act 4:
Due Mon 29 Aug before 2pm - Write & submit a one-page short paper #1 about Mod 1, Week 2
reading assignments, in accordance with the guidance on D2L.
Mod 1 Act 5:
Take Quiz #2 before 11:45pm on Fri 2 Sep.
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Mod 1 Act 6:
Watch Film #1 before 2pm on Wed 7 Sep. (Extra time because of the holiday.) Film #1 is Waikiki.
It is available at http://www.waikikithemovie.com/ and can be watched on YouTube for free. This
is a film by Christopher Kahunahana (Kanaka Oiwi). (2020)
Advisory:
Please remember that the assigned films will also be part of class discussions whenever possible
and may also be part of the weekly quizzes.

Monday 5 Sep – No Class! Happy Labor Day!
Mod 1 Week 3

(5 - 9 Sep)

Indigenous Histories Continued
Reading Assignments: (53 pages)
Dunbar-Ortiz - pages 15-44.
Williams on D2L – Preface: pages xiii-xix, and Introduction: pages 1-9, and Essay: “Conflict and
Counter-Myth in the film Smoke Signals” by Anna Smith-Chiburis (Tlingit): pages 321-332
Assigned Activities:
Mod 1 Act 7:
Due Wed 7 Sep before 2pm - Write & submit a one-page short paper #2 about Mod 1, Week 3
reading assignments.
Mod 1 Act 8:
Take Quiz #3 before 11:45pm on Fri 9 Sep.
Mod 1 Act 9:
Watch Film #2 before 2pm on Mon 12 Sep. Film #2 is Atanarjuat: The Fast Runner. This film can
be accessed at https://www.justwatch.com/us/movie/atanarjuat-the-fast-runner for the cost of
$3.99. This is a film by Zacharias Kunuk (Inuit). (2001)
Advisory:
If you find any assignment too overwhelming, email me or visit during office hours and I will
gladly assist you in any way possible. The SCC writing center and IDS department tutors are
also available to help any and all students in this class.
Mod 1 Week 4

(12 - 16 Sep)

Indigenous Histories Continued
Reading Assignments: 19 pages
Dunbar-Ortiz - pages 45-55.
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Kauanui article on D2L: pages 625-634. Citation: (Kauanui, J. Kēhaulani. 2015. “Imperial
Ocean: The Pacific as a Critical Site for American Studies.” American Quarterly 67
(3): 625–36.)
Assigned Activities:
Mod 1 Act 10:
Due Mon 12 Sep before 2pm - Write & submit a one-page short paper #3 about Mod 1, Week 4
reading assignments.
Mod 1 Act 11:
Take Quiz #4 before 11:45pm on Fri 16 Sep.
Mod 1 Act 12:
Watch Film #3 before 2pm on Mon 19 Sep. Film #3 is Island Soldier. It can be streamed for free
through the library at https://www.kanopy.com/product/island-soldier This film was not made by
Indigenous filmmakers. (2017)
Advisories:
Please keep in mind that I am only an email away, and I hold office hours, if you need any
assistance. I am here to help.
Although the Histories Module is coming to a close, we will continue reading Dunbar-Ortiz each
week until we finish it. I consider History to be the foundation of every other aspect of human
endeavor, just as I insist that Indigenous Histories & Cultures are the foundation and center of
American Studies. So, as we move on to other topics, we will continue to learn the history of
the Indigenous Nations of what is now called the "mainland" or the "lower 48," portion of the
United States of America, from Dunbar-Ortiz, throughout the semester.

Module 2: Native American Politics & Activism
Mod 2 Week 1

(19 - 23 Sep)

1960s & 1970s Indigenous Activism
Reading Assignments: 59 pages
Dunbar-Ortiz - pages 56-77
Smith & Warrior - on D2L – Preface: pages vii-ix, and Chapter 2: pages 18-35, and
Chapter 7: pages 127-148.
Assigned Activities:
Mod 2 Act 1:
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Due Mon 19 Sep before 2pm - Write & submit a one-page short paper #4 about Mod 2, Week 1
reading assignments.
Mod 2 Act 2:
Take Quiz #5 before 11:45pm on Fri 23 Sep.
Mod 2 Act 3:
Watch Film #4 before 2pm on Mon 26 Sep. Film #4 is Trudell. It can be accessed at
https://reelgood.com/movie/trudell-2005 with a “Stream Free” option. This is a film by Heather
Rae (Cherokee). (2005)
Mod 2 Week 2

(26 - 30 Sep)

60s & 70s Indigenous Activism Continued
Reading Assignments: (67 pages)
Dunbar-Ortiz - pages 76-94
Smith & Warrior – on D2L – Chapter 11: pages 218-244, and Chapter 12: pages 245-268.
Assigned Activities:
Mod 2 Act 4:
Due Mon 26 Sep before 2pm - Write & submit a one-page short paper #5 about Mod 2, Week 2
reading assignments.
Mod 2 Act 5:
Take Quiz #6 before 11:45pm on Fri 30 Sep.
Mod 2 Act 6:
Watch film #5 before 2pm on Mon 3 Oct. Film #5 is Wounded Knee. It is available at
https://www.justwatch.com/us/movie/wounded-knee on Kanopy through the library for free. This
is a film by Stanley Nelson (African American- non-Indigenous). (2009)
Mod 2 Week 3

(3 - 7 Oct)

21st Century Indigenous Activism
Reading Assignments: 64 pages
Dunbar-Ortiz - pages 95-116
Estes – on D2L – Prologue: pages 1-23 and half of Chapter 1: pages 25-45
Assigned Activities:
Mod 2 Act 7:
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Due Mon 3 Oct before 2pm - Write & submit a one-page short paper #6 about Mod 2, Week 3
reading assignments.
Mod 2 Act 8:
Take Quiz #7 before 11:45pm on Fri 7 Oct.
Mod 2 Act 9:
Watch Film #6 before 2pm on Wed 12 Oct. (Extra time due to the holiday). Film #6 is Awake: A
Dream from Standing Rock. It is available to watch for free at https://awakethefilm.org/ This is a
film by Floris White Bull (Lakota-Pueblo), Doug Good Feather (Hunkpapa Lakota), and Josh Fox,
James Spione, & Myron Dewey (non-Indigenous contributors). (2017)
Mod 2 Week 4

(10 – 14 Oct)

Monday 10 Oct – No Class!* Happy Indigenous Peoples’ Day!
Holiday Field Work

*On Monday, 10 October 2022, you are assigned to visit one of the Native American historical
sites near Atlantis Beach, or visit the Indian & Sea Museum, or write a paper about local Native
American history and the progress of the nearby city of Gulf Shores seeking a grant to improve
the availability of Indigenous history commemoration in this area. (Specific Guidance is in this
Syllabus on page 6.) This is how we will celebrate Indigenous Peoples’ Day in this class. The
paper may not be as much fun, but it is an option for anyone who cannot make it to one of the
sites or the museum. That way, for at least one holiday, you will be focused on the history of
the local Native people to whom all the land around us belongs, and where and how their
descendants are thriving today, almost 200 years after that land was stolen and they were
forcibly removed from their ancestral lands and homes. Also, if any student has room in their
vehicle and a willingness to share the experience with a classmate who lacks transportation
options, please let me know. By the same token, if any student does not have any transportation
options, but wants to go to one of the sites or the museum or both, please let me know so we
can match drivers to riders, if at all possible.
21st Century Indigenous Activism Continued
Assigned Readings: 45 pages
Dunbar-Ortiz - pages 117-132
Estes – on D2L – The rest of Chapter 1: pages 46-66, and Chapter 7: pages 247-257.
Assigned Activities:
Mod 2 Act 10:
Due Wed 12 Oct before 2pm - Write & submit a one-page short paper #7 about Mod 2, Week 4
reading assignments.
Mod 2 Act 11:
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Take Quiz #8 (Mid-Term Quiz) before 11:45pm on Fri 14 Oct.
(No film assigned this week)
Advisory:
The Mid-Term Quiz has more questions than a regular quiz and will examine what you have
learned so far this semester. Be sure to study for it. Although it is open-book/open-notes, the
more prepared you are, the less time you will have to spend on the quiz.

Module 3: Indigenous Women and QUILTBAG Folks
Mod 3 Week 1

(17 - 21 Oct)

Indigenous Women Activists
Reading Assignments: 66 pages
Dunbar-Ortiz - pages 133-161
PowerPoint Presentation on D2L
First Half of the Collection of Articles on D2L (3) Peltier, Daniel, & Gali. Citation:
(Indigenous Women Activists Article Series. 2020. Baldonado, Rhonda. “Autumn
Peltier,” “Jordan Marie Brings Three White Horses Daniel,” “Morning Star
Gali,” Papers. In the author’s possession and copies with Dr. Stacy Keltner
and Dr. Miriam Brown Spiers, Kennesaw State University, Kennesaw, Georgia.)
Assigned Activities:
Mod 3 Act 1:
Due Mon 17 Oct before 2pm - Write & submit a one-page short paper #8 about Mod 3, Week 1
reading assignments.
Mod 3 Act 2:
Take Quiz #9 before 11:45pm on Fri 21 Oct.
Mod 3 Act 3
Watch film #7 (if possible) before 2pm on Mon 24 Oct. Film #7 is Warrior Women. This is a
film by Elizabeth Castle (Pekowi-Shawnee) and Christina D. King (Seminole). (2018) It is not yet
accessible at the time of the creation of this syllabus, but I am on a waiting list should it
become available. If it does not become available in time, the back-up film to watch is Smoke
Signals. It is available at https://movies2watch.tv/movie/watch-smoke-signals-hd-62453 for free.
This is a film by Chris Eyre (Cheyenne-Arapaho). (1998)
Mod 3 Week 2

(24 - 28 Oct)
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Indigenous Women Activists Continued
Reading Assignments: 73 pages
Dunbar-Ortiz - pages 162-196
Second Half of the Collection of Articles on D2L (3) Lonewolf, LaDuke, & Case & Reeves.
Citation: (Indigenous Women Activists Article Series. 2020. Baldonado, Rhonda. “YoNasDa
Lonewolf,” “Winona LaDuke,” and “Pualani Case & Hannah Reeves.” Papers.
In the author’s possession and copies with Dr. Stacy Keltner and Dr.
Miriam Brown Spiers, Kennesaw State University, Kennesaw, Georgia.)
Assigned Activities:
Mod 3 Act 4:
Due Mon 24 Oct before 2pm - Write & submit a one-page short paper #9 about Mod 3, Week 2
reading assignments.
Mod 3 Act 5:
Take Quiz #10 before 11:45pm on Fri 28 Oct.
Mod 3 Act 6:
Watch Film #8 (if possible) before 2pm on Mon 31 Oct. Film #8 is Shimasani. This is a short
film by Blackhorse Lowe (Dine/Navajo) (2009) It is not yet accessible at the time of the creation
of this syllabus, but I am on a waiting list should it become available. If it does not become
available in time, the back-up film to watch is Barking Water. It is available at
https://www.amazon.com/Barking-Water-Casey-Camp-Horenick/dp/B00A6KSAEW for $3.99. This
is a film by Sterlin Harjo (Seminole-Muskogee) (2009)
Mod 3 Week 3

(31 Oct – 4 Nov)

QUILTBAG Folks*
*The acronym QUILTBAG is defined in different ways on different definition sites. I have chosen
this term for our class because quite often its definition includes “Two-Spirit” individuals and
“Allies,” both of whom are generally missing from the most common acronyms. For this class,
QUILTBAG refers to individuals who identify as: Queer or Questioning; Undecided; Intersex;
Lesbian; Transgender or Two-Spirit; Bisexual; Asexual or Ally; Gay or Genderqueer. For more
information on this and other gender/sex/sexuality acronyms, go to:
https://outrightinternational.org/content/acronyms-explained
Reading Assignments: 52 pages
Dunbar-Ortiz – pages 197-217
Roscoe Article on D2L: entire booklet: pages 1-32. (Roscoe, Will. 2016. Sexual and
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Gender Diversity in Native America and the Pacific Islands. Washington DC:
National Park Foundation, US Department of the Interior.
https://www.nps.gov/subjects/lgbtqheritage/upload/lgbtqtheme-nativeamerica.pdf
Part 9 of the Series: LGBTQ America: A Theme Study of Lesbian, Gay, Bisexual,

Transgender, and Queer History, edited by Megan E. Springate.)
Assigned Activities:
Mod 3 Act 7:
Due Mon 31 Oct before 2pm - Write & submit a one-page short paper #10 about Mod 3, Week 3
reading assignments.
Mod 3 Act 8:
Take Quiz #11 before 11:45pm on Fri 4 Nov.
Mod 3 Act 9:
Watch film #9 before 2pm on Mon 7 Nov. Film #9 is Sweetheart Dancers. It is accessible for free
at https://www.kanopy.com/product/sweetheart-dancers through the school library. This film is
by Ben-Alex Dupris (Miniconjou Lakota). (2019)

Have a safe and Happy Halloween!
Module 4 – Native American Cultural Production
Mod 4 Week 1

(7 – 11 Nov)

Indigenous Literature
Reading Assignments: 34 pages
Dunbar-Ortiz - pages 218-236
Rader – on D2L – Prologue: pages 1-6, and Chapter 8: pages 171-181.
Assigned Activities:
Mod 4 Act 1:
Due Mon 7 Nov before 2pm - Write & submit a one-page short paper #11 about Mod 4, Week 1
reading assignments.
Mod 4 Act 2:
Take Quiz #12 before 11:45pm on Fri 11 Nov.
Mod 4 Act 3:
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Watch Film #10 before 2pm on Mon 14 Nov. Film #10 is Drunktown’s Finest. It is available to
watch for free at https://amoviemedia.com/en/movie/248384/drunktowns-finest This is a film by
Sydney Freeland (Navajo). (2015)
Mod 4 Week 2

(14 – 18 Nov)

Native American Poetry & Music
Reading Assignments: 23 pages + 1 film
Rader – on D2L – Chapter 5: pages 113-125
Bentley article (Lit review) on D2L – pages 1-7. Citation: (Bentley, Levi. 2019. “Tuneful,
Flirtatious, Dyspeptic.” West Branch, (Sep): 1-7.
Poem by Brolaski on D2L – pages 1-4. Citation: (Brolaski, Julian Talamantez. 2016.

stonewall to standing rock. Washington DC: Academy of American Poets, Imagine
Your Parks Grant, National Endowment for the Arts.
https://poets.org/poem/stonewall-standing-rock )
Poem by Harjo on D2L – page 1. Citation: (Harjo, Joy. 1990. “Grace” from In Mad

Love and War. Middletown, Connecticut: Wesleyan University Press.)
Watch Rumble: The Indians Who Rocked the World. Available on vudu.com for $2.99. This
movie is by Stevie Salas (Apache) and Tim Johnson (Mohawk). (2017) This is an extra film
included with the reading assignments to substitute reading about Native Music with watching a
movie about it.
Assigned Activities:
Mod 4 Act 4:
Due Mon 14 Nov before 2pm - Write & submit a one-page short paper #12 about Mod 4, Week
2 reading assignments.
Mod 4 Act 5:
Take Quiz #13 before 11:45pm on Fri 18 Nov.
Mod 4 Act 6:
Watch Film #11 before 2pm on Mon 28 Nov. (Extra time due to Fall Break). Film #11 is Four
Sheets to the Wind. It is available at https://movies2watch.tv/movie/watch-four-sheets-to-thewind-hd-61295 for free. This is a film by Sterlin Harjo (Seminole – Muskogee). (2007)
Advisory:
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It is going to be a busy Monday on the 28th, but I think it is important to spend your Fall Break
resting and recreating with family and friends before facing the stress of the last weeks of the
semester, especially Finals week, so read ahead this week so you can fully enjoy your break!
Mod 4 Week 3

(21 – 25 Nov) Fall Break

No Class on Monday or Wednesday! Fall Break! Have a wonderful Fall Break and a
very Happy Thanksgiving!
Mod 4 Week 4

(28 Nov – 2 Dec)

Native American Visual Arts
Assigned Readings: 18 pages
Rader – on D2L – Art on the pages between pages 146-147.
Schulman article on D2L – pages 1-18 transferred from website to Word doc –
Citation: (Schulman, Sandra Hale. 2021. “11 Influential Native American Artists.”
artsy.net https://www.artsy.net/article/artsy-editorial-11-influential-native-american-artists )
Assigned Activities:
Mod 4 Act 7:
Due Mon 28 Nov before 2pm - Write & submit a one-page short paper #13 about Mod 4, Week
4 reading assignments.
Mod 4 Act 8:
Take Quiz #14 before 11:45pm on Fri 2 Dec.
Mod 4 Act 9:
Watch Film #12 before 2pm on Mon 5 Dec. Film #12 is a short-film entitled, A Thousand Roads.
It is free to watch at https://www.youtube.com/watch?v=Q7xqt1f64iA This is a film by Chris Eyre
(Cheyenne-Arapaho). (2005)
Mod 4 Week 5

(5 – 9 Dec)

Authentic Native American Movies
Reading Assignments: 40 pages
Rader – on D2L – Chapter 4: pages 91-111, and Chapter 7: pages 149-169
Assigned Activities:
Mod 4 Act 10:
Due Mon 5 Dec before 2pm - Write & submit a one-page short paper #14 about Mod 4, Week 3
reading assignments.
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Mod 4 Act 11:
Take Quiz #15 before 11:45pm on Fri 9 Dec.
Mod 4 Act 12:
Watch Film #13 before 2pm on Mon 12 Dec. Film #13 is Mekko. It is available to watch for free at
https://tubitv.com/movies/569657/mekko This is a film by Sterlin Harjo (Seminole-Muskogee).
(2015)

Final Exam Week

(12 - 16 Dec)

Assigned Activities:
Mod 4 Act 13:
Watch Film #14 before 11:45pm on Fri 16 Dec. Film #14 is Edge of America. It can be accessed for
free at https://movgotv.com/movie/edge-of-america/ This is a film by Chris Eyre (CheyenneArapaho). (2003)
Mod 4 Act 14:
Study for Final Quiz
Mod 4 Act 15:
Take Quiz 16, Final Quiz, before 11:45pm on Friday 16 Dec.
Advisory:
The Final Quiz will have more questions than a regular Quiz and will examine what you have
learned since the Mid-Term Quiz. Be sure to study for it. Although it is open-book/open-notes,
the more prepared you are, the less time you will have to spend on the quiz.

Fond Farewell:
I hope each and every one of you enjoys a truly splendid holiday season! It was my pleasure to
spend Fall semester with you in this class. I wish only the best for all of you in your future
endeavors. Take good care and be careful out there!
Most Sincerely,
Professor B.

65

Appendix #2:
The Articles about Indigenous Women Activists

Autumn Peltier
Since she was only eight years old and in the second grade, Autumn Peltier has
been an advocate for the rights of Canadian First Nations to have access to clean
water. At 17, she is now championing clean water for all people, all over the world, as
well as campaigning for worldwide political action to stop the climate crisis. (1)

Autumn Peltier, close up, pictured in a white garment, with a white feather
in her hair, against a forested backdrop. She is draped in beads and beaded earrings.
Photo from therising.com

Peltier is a Wikwemikong member of the Anishinaabekwe Nation. She lives in the
unceded territory on Manitoulin Island, Lake Huron, Ontario, Canada, North
America. She currently attends school at St. Mother Teresa High. (2) & (3).
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Photo from Water Warrior, Wikwemikong First Nation, from naaee.org

Autumn Peltier in a purple shirt and blue floral ribbon skirt, with one spring green ribbon
visible, with a very wide black belt, with a feather in her braided hair and a feather in her hand,
against a rock and light waterfall backdrop.
At the age of 11, she attended the “Children’s Climate Conference,” in
Sweden, in November of 2015. When she was 12 years old, she was selected to
present a gift of a “water bundle,” (“bundles,” in Canadian First Nations, are
wrapped collections of spiritually significant items) to Prime Minister Justin Trudeau
during the 2016 Winter Meeting of the Assembly of First Nations. As she handed
him the bundle, she expressed her disappointment and frustration with the
environmental decisions he had made, especially with regard to water protection. He
reportedly promised to do better and protect the water. (4) & (5)
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Indigenous water activist Autumn Peltier, 15, from Wiikwemkoong First Nation on Manitoulin Island in northern Ontario, addresses a
forum at the UN (Richard Drew/The Associated Press) from cbc.ca.com

In this photo, Autumn Peltier has lighter hair, eyeglasses, post earrings, a black shirt with a
single strand of blue and white beads.
In 2017, she was nominated for the “Children’s International Peace Prize” for the
first time and has been nominated twice since. In 2018, she addressed the United
Nations General Assembly about water rights. She told them, “Water is the
lifeblood of Mother Earth. Our water should not be for sale. We all have a right to
this water as we need it.” (6)
In both 2018 and 2019 she was invited to speak at the UN Secretary-General’s
Climate Action Summit in New York. (7)
In 2019, at the age of 14, she was selected to be the “Chief Water Commissioner
for the Anishinabek Nation.” In this capacity, she represents more than 40 First
Nations across Ontario, most of whom do not have access to clean drinking water
due to both chemical pollution and oil pipelines that break and leak. Over 100 native
communities have been under “boil water” advisories. One reserve, home to the
Neskantaga First Nation, had been under a “boil water” advisory for 25 years.
Adding insult to injury, the pumps broke at the nearest water plant, resulting in
families having to evacuate their homes. (8)
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Photo from: Irevaphotography Linda Roy of Wiikwemkoong (Unceded First Nation, Manitoulin Island Ontario) from flare.com

Autumn Peltier in a long-sleeved, long floral dress, saturated in black crude oil, holding a copper
pot with black crude oil all over her hands and on her face. In the background are fallen and
stripped trees indicative of the logging process.
Peltier, as Chief Water Commissioner, travels to the various reserves to meet with
leadership within the Anishinabek Nation and takes their concerns to politicians and
leaders both nationally and internationally, calling for water rights and other rights for
Indigenous peoples. Also, in 2019, she once again addressed the United Nations
General Assembly. This time she also spoke before the “Global Landscapes
Forum” that deals with the sustainability of land. (8)
As an official “water protector,” Peltier leads the charge in the demand for
“universal clean drinking water,” worldwide and “safe waterways and drinking water for
Indigenous peoples in Canada and beyond.” She explains that “Water is one of the
most sacred elements of our culture.” (9)
During her second speech at the UN, she reminded the world that, “We can’t eat
money and we can’t drink oil.” Wise beyond her years, she also told them that “One
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day I will be an ancestor and I want my descendants to know that I used my voice so
that they could have a future.” She challenged world leaders by advising them that
“Water is a basic human right.” (9)
Not only is Peltier tasked with the responsibility of water protection as a female
Anishinaabe, but she is also endeavoring to fill the shoes of her recently deceased
great aunt, Josephine Henrietta Mandamin. She was the founder of the “Mother
Earth Water Walkers,” a group of Indigenous women and eventually, non-indigenous
allies, who walked the shorelines of the Great Lakes to advocate for water
protection. Mandamin herself, walked more than 15,000 miles around those largest of
lakes to bring awareness to the world about water issues. Peltier brought that spirit to
the UN when she told them, “…our ancestors have passed on traditional oral
knowledge that our water is alive and our water has a spirit.” (10)
In January of 2020, Peltier joined forces with Swedish environmental activist on
climate change, Greta Thunberg, and Puerto Rican climate resilience advocate,
Salvador Gómez-Colón, and Zambian children and women’s rights activist, Natasha
Mwansa, at the World Economic Forum in Davos, Switzerland. The four young
activists comprised a panel moderated by Time magazine CEO and EIC, Edward
Felsenthal. Peltier conveyed that world leaders are not prioritizing the issues that
need to be addressed to stop the climate crisis and protect the environment, water,
land, air, and all the living things sustained by the environment, including humans. To
break through the apathy, she recommends that more young people join the fight. “To
see change, I think what we need to do is start getting more people and youth, not
only from Canada but from all over the world, and empowering other kids to stand up,”
she said. “What we’re doing right now is empowering them because being at the World
Economic Forum, we’re on a global stage and everyone’s going to be watching this.
What we say right now is going to make an impact on everyone watching.” (11)
Although Peltier has received numerous awards for her activism, she is quite blunt
about what really matters, “I don’t want your awards. If you’re going to award me,
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award me with helping me find solutions. Award me with helping me make change. I feel
that’s what I would want to see, is more people trying to help us with what we’re trying
to achieve,” she said. (11)
In the current climate crisis, it is imperative that the rest of the world listen to
Indigenous peoples. They “inhabit 25% of the Earth’s surface but protect more than
80% of the Earth’s biodiversity…[and] manage 40% of all ecologically intact land on
the planet, including 22% of the world’s carbon-sinking tropical forests.” According to
the UN’s Intergovernmental Panel on Climate Change (IPCC), “without rights for
Indigenous people, climate change will certainly get worse.” (11)

Organizations – (Control + Click on group name to visit the site)
Groups Associated with Clean Water and Climate Crisis Activism
Water
Anishinabek Nation
Clean Water Action
Mother Earth Water Walkers
Thirst Project

Climate Crisis – Youth Centered
Better Future Project
Sierra Student Coalition
Uplift

Climate Crisis – General
350.org
Campaign Against Climate Change
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Climate Action Network
Climate Justice Alliance
Climate Reality Project
Earth Justice
Earth Strike
Extinction Rebellion
Friends of the Earth
Greenpeace
Natural Resources Defense Council
The Nature Conservancy
Possible
The Solutions Project
Union of Concerned Scientists

Autumn Peltier Videos - (Control + Click to view videos)
Video 1
Video 2
Video 3

Notes for In-Text Citations
1. W1kipedia. 2020. https://en.wikipedia.org/wiki/Autumn_Peltier
2. Facebook. 2020. https://www.facebook.com/Waterwarrior1/
3. Instagram. 2020. https://www.instagram.com/autumn.peltier/?hl=en
4. Nagle, Rebecca. 2019. “The Indigenous Teen Who Confronted
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https://www.youtube.com/watch?v=OusN4mWmDKQ
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https://www.flare.com/how-i-made-it/autumn-peltier/
8. Zettler, Melanie. 2019. “Inspirational Indigenous Individuals: Water
Advocate Autumn Peltier.” Global News.
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10.

CBC. 2019. “Canadian Indigenous Water Activist Autumn
Peltier Addresses UN on Clean Water.”
https://www.cbc.ca/news/world/canadian-indigenous-water-activist-autumn-

peltier-addresses-un-on-clean-water-1.5301559

11.

Schlote, Warren. 2020. “Autumn Peltier speaks at World Economic
Forum.” The Manitoulin Expositor.
https://www.manitoulin.ca/autumn-peltier-speaks-at-world-economic-forum/

or try…

https://www.manitoulin.com/autumn-peltier-speaks-at-world-economic-forum/

Jordan Marie Brings Three White Horses Daniel
“I grew up in South Dakota until I was nine years old when we moved to Maine.
Growing up away from my tiwahe (family) and oyate (nation) was very hard. Knowing I
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was different, I struggled to fit in. Feeling the impacts of racism as well as all the things
an adolescent experiences in their early teen/adult years in that small, forested town,
made me not love my skin and who I was: a Lakota woman.” This is how Jordan Brings
Three White Horses Daniel describes her early years before she took up a family
tradition – running. Her grandfather was an accomplished runner, and her
grandmother was a sprinter who trained for the 1988 Olympics. “I ran in elementary
school, high school,” and “at the University of Maine and I continue to compete.” (1)
Jordan Daniel is a runner. Currently she runs for Indigenous causes. She began
running to raise money for Native American youth in the 2016 Boston Marathon.
That same year, she organized the “Run for Water Rally” as well. The run spanned
the two miles from the Supreme Court of the United States building to the building
that houses the United States Army Corps of Engineers. This particular run was
part of a huge protest against the Dakota Access Pipeline (#NoDAPL). (2)

Jordan Marie Daniel trains on a trail run up the mountain in the Pamidu Toiyabe through Duck
Pass. (Photo by Devin Whetstone)
She is so much more than a runner; she is a social justice warrior in every sense of
the words. “It’s been my dream since eighth grade to live in Washington, D.C. and
advocate to help create a better future. In 2013, that dream happened. For nearly
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five years, I was an Indigenous grassroots organizer, founding Rising Hearts to help
elevate and center Indigenous voices and the things we are fighting to protect.” (2)
Jordan Marie Brings Three White Horses Daniel is both Kul Wicasa Lakota
Sioux and Diné Navajo. She is from the Kul Wicasa Oyate Lower Brulé
Reservation in South Dakota, USA, North America. She is a long-distance
runner and the founder of Rising Hearts Coalition, an organization aimed at raising
awareness of Indigenous issues. (3)

With one raised fist, Jordan Marie Brings Three White Horses Daniel raises
up her jacket to display her 2019 Boston Marathon number, 12218. She is donned with the red
handprint across her face to represent the silenced voices of the missing and murdered
Indigenous women and girls.
Photo by Devin Whetstone

In 2018, she painted a red hand-print across her face, that is now widely recognized
as the symbol for the MMIW (or the MMIWG) – Missing and Murdered Indigenous
Women (and Girls) - and ran in the San Diego Half Marathon, bringing awareness
to the horrors suffered by Native American women and girls, predominantly
perpetrated by non-Native men. (3)
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“MMIW is a movement that is working to end violence on {Native American women
on the mainland US,} and Alaskan Native women within our communities and across
borders. I moved to Los Angeles for a job that was focused on tribal communities,
working with them on programs to try to identify their victims and find solutions to
ending this violent and dangerous cycle,” Daniel explained. (3)

Jordan Marie Brings Three White Horses Daniel pictured with her hair
down, in a black blazer over a gray dress, with a large, multi-colored beaded medallion necklace
that reaches her waist, and silver bangles on her wrists, and a lovely smile on her beautiful face.
Photo from nativehope.org

She described the meaning of the symbol on her face when she runs, “Red
represents the movement and the hand-print represents all the voices who have been
silenced by the long-standing violence our women, girls, and relatives continue to
experience. I had seen other Native women with this handprint at rallies and marches. I
had seen some relatives with a black handprint over their mouth to raise awareness of
those who experienced violence due to the oil pipelines that have man camps near our
communities. I felt this symbol and meaning was honoring those stolen.” (3)
In addition to raising awareness, she has also raised money with her running for
“Wings of America,” a group that encourages healthy lifestyles for Indigenous youth
via “running initiatives.” Also, she has raised funding for the “Pursuit Program,” which
transports and accommodates five Native American young people to Boston each
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year. They participate in the 5K run and then, while they are in the area, they have
the opportunity to visit and tour Harvard University. (3)

Daniel pictured in her running suit, which underneath the short
jacket, resembles a tight fitting tankini top. Her right arm is painted in red with the letters
MMIW, and her signature red handprint is painted on her face.
Photo from strongrunnerchicks.com

Daniel describes what it is like to run for something more than herself, and “to use
running as a way to change the narrative around how people see or think about
Indigenous Peoples. The protests in Standing Rock over the Dakota Access
Pipeline really inspired me. While I was working full-time and training, I was also
organizing events, rallies, and marches to raise awareness about environmental, social,
and economic issues, where running could serve as another platform. The Standing
Rock youth who ran 2,200 miles from North Dakota to D.C. to hand deliver a
petition opposing the Dakota Access Pipeline to protect water — our first medicine
(mni wiconi translates to water is life) — was a great motivator for me, and an example
of how I thought I could connect running with activism.” (4)
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She has made that connection and more, “I want to assert our presence and to
show we’re still here. A lot of people have never met a Native American and think
they belong only in textbooks. This is an opportunity for myself and other Indigenous
runners who are sponsored athletes… to say, ‘Hey, we’re still here.’ Enough is
enough.” (5)
Daniel also conveys encouragement and advice for non-indigenous allies who would
like to be activists for Native American causes: “Learn. Go on social media, Google
it, and learn about these issues. Find out if there are Indigenous groups in your
community, or if you know there’s a reservation nearby, try to become a good ally and
help them organize. Don’t overstep. Don’t overspeak. Help them get to a platform
where their voices can be heard.” (5)

Jordan Daniel speaking at the Water is Life Rally for Standing Rock in Washington, D.C. in 2016.
The backdrop for this photo is the US capitol building. She stands at a clear podium,
microphone in hand, in a Native design coat and beige and white knit hat. Photo: Jeff Dixon

Organizations – (Control + Click on the group to visit the site)
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Groups Associated with MMIW/G, Pipelines, and Indigenous
Socioeconomic Inequality
Multiple Indigenous Issues
Rising Hearts Coalition - Twitter
Rising Hearts Coalition - Facebook

MMIW/G
Coalition to Stop Violence Against Native Women
Kairos Canada
Minority Rights Group International
No More Stolen Sisters (Division of Amnesty International)
Walking with Our Sisters

Anti – Oil Pipelines
Earth Justice
Energy Justice
Green America
Greenpeace
NRDC
Treaty Alliance Against Tar Sands Expansion
Wilderness Committee

Indigenous Socioeconomic Injustice & Inequality
Center for Social Justice
Cultural Survival
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Notes for In-Text Citations
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2. Daniel, Jordan Marie. 2019. “Voices: Jordan Marie Daniel is Running for
Those Whose Voices were Stolen.” Global Sport Matters.
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3. Abdeldaiem, Alaa. 2019. “Q&A: Jordan Daniel on Raising Native American
Awareness through Running, Boston Marathon 2019.” Sports Illustrated.
https://www.si.com/edge/2019/04/29/jordan-daniel-native-american-rightsawareness-running-boston-marathon-2019
4. Staff. 2019. “How Jordan Marie Daniel Uses Running as a Platform for
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5. Ibid #3
https://www.si.com/edge/2019/04/29/jordan-daniel-native-american-rightsawareness-running-boston-marathon-2019

Morning Star Gali
Morning Star Gali is an Iss’Awe of the Ajumawi Band from the Pit River Nation,
near Burney, California, USA, North America.
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She is focused on the issue of mass incarceration of Native Americans in the
criminal justice system, as well as the juvenile justice system in California. The
California Bureau of Justice did not even begin keeping data on Indigenous people
in the criminal justice system until 2006. In addition, most researchers consider Native
Americans to be “statistically insignificant.” (1)
What Gali discovered from what little statistical data was available was that the
Indigenous “inmate population in California jumped from 145 per 100,000 Native
Americans in 1980 to 767 per 100,000 in 2000…according to a 2014 report by
CDCR,” (California Department of Corrections and Rehabilitation), and that
“recidivism rates are highest among Native Americans.” (1)
As Gali documents “the crisis of mass incarceration” of Indigenous people in the
state of California, her goals are to “mobilize Native nations, incarcerated Native
Americans, and their families, allies, and policy leaders to address and shift the tide of
over-incarceration and human rights violations within corrections institutions. She
also aims to build solidarity and power among Indigenous peoples throughout
California, enabling them to restore sovereign rights and to heal, care for and resolve
differences among their people on their own terms and by their own tribal
governments.” (1)
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Morning Star Gali, an activist for various Native American causes, poses for a photograph,
Thursday, April 22, 2010, in Oakland, Calif. She is on the sidewalk, dressed in a black tee shirt
with the words “Warrior Women” written above a colorful painting of Indigenous women and
horses. (Photo by D. Ross Cameron)
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Gali informs us that today’s mass incarceration of Indigenous people is a
continuation of the imprisonment of Native Americans in boarding schools and
reservations, and that the “state sponsored extermination policies against Native
communities are continually carried out today within the US prison system.” (1)

Morning Star Gali is pictured speaking at the “Equity on the Mall”
rally. She is in her casual protest wear of tee shirt and jeans, sunglasses propped on her head,
and dangle earrings with a Native flair.
Photo from The Center SHF, You Tube.

Gali works as the “Tribal Historic Preservation Officer for the Pit River Tribe.”
As part of her “Leading Edge Fellowship,” she “tracks, documents, and publicizes
accurate information on Indigenous adults and juveniles incarcerated within the
California criminal justice system; organizes and researches the root causes of
incarceration; supports and defends the rights of Indigenous folks in prison to engage
in their cultural/religious/spiritual practices; and works with tribal leaders to offer
“culturally rooted post-incarceration support.” (1)
In addition to her work with the incarcerated, Gali also “leads large-scale actions
and assists with organizing Native cultural, spiritual, academic, and political gatherings
throughout the state” of California. These include the “’Thanks-taking’ sunrise
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ceremony at Alcatraz, an annual commemoration of the 1969-1971 occupation by
Native activists of the island within the ancestral territories of the Ohlone people.” It
is generally attended “by more than 5,000 people every year.” (1)

Colin Kaepernick with Morning Star Gali. Both activists are donned in warm coats and appear
to be at a demonstration. Photograph by Norm Sands From https://nativenewsonline.net/currents/colin-kaepernick-attendsindigenous-peoples-sunrise-ceremony-on-alcatraz-island-on-thursday/

Gali also serves as the Community Liaison Coordinator for the International
Indian Treaty Council, “working for the sovereignty and self-determination of
Indigenous Peoples and the recognition and protection of Indigenous rights, treaties,
traditional cultures, and sacred lands.” (2)
Additionally, she serves on the boards of Sovereign Bodies Institute, the
California Heritage Foundation, and Women’s Health Specialists of California.
She has hosted the show “Bay Native Circle” since 2008. And if that is not enough,
she is also mother to four children! (2)
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In the summer of 2019, when California governor Gavin Newsom made a public
apology to the Native nations who once rightfully owned his state, he acknowledged
the brutal genocide and “war of extermination” declared by California’s first governor
in 1851. Morning Star Gali’s response was, “an apology is great, but what does it
look like in terms of moving into action?” (3)
“We’re still here. We’re still fighting for recognition. We’re fighting for the
protection of our sacred places. We’re fighting for visibility.” There are Indigenous
leaders and activists who are calling for reparations, land and water rights, better
education, cultural revival, and criminal justice reform. Gali is leading the charge in
criminal justice reform for Indigenous people. (3)
In 2018, Gali even took on the NFL by calling on the Oakland Raiders to
“apologize for a tweet” posted by their radio announcer, Brent Musberger, that
mocked US Senator Elizabeth Warren’s Native American heritage. She stated
about the lack of response from the Raiders that “their silence equals complicity.”
This quote is applicable to all of us who are descendants of settler colonialists. We
need to be good allies to the Native Nations of this continent. (4)
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This poster calls for criminal justice reform in California and uses a
quote from Morning Star Gali about her crusade against “injustice, inequality, and invisibility”
experienced by Indigenous peoples.
Poster from the Rosenberg Foundation

Follow Morning Star Gali – (Control + Click on platform name to visit site)
Twitter
Linked In
Instagram

Organizations – (Control + Click on group name to visit the site)
Criminal Justice
Quartz Ideas
ACLU
The Sentencing Project
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Justice Solution Groups

Morning Star Gali Videos – (Control + Click to view video)
Video 1
Video 2
Video 3

Notes for In-Text Citations
1. “Morning Star Gali: Tribal Historic Preservation Officer.” 2020. Leading
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2. Othering & Belonging Conference 2019.
http://conference.otheringandbelonging.org/morning-star-gali
3. Levin, Sam. 2019. “’This is All Stolen Land’ Native Americans Want More
than California’s Apology.” The Guardian.
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4. Kusmer, Anna. 2018. “Activist, Coliseum Official Condemn Raiders’ Silence
on Offensive Musburger Tweet.” KQED News: The California Report.
https://www.kqed.org/news/11703922/activist-coliseum-official-condemnraiders-silence-on-offensive-musburger-tweet

YoNasDa Lonewolf
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YoNasDa Lonewolf, aka “Queen YoNasDa” advocates for two marginalized
groups in the US: Native Americans and African Americans. She is a Hip-Hop
artist, an activist, and a curator. She also endeavors to live the example of the mantra
of “No Nation can rise higher than its Women.” (1) (2)
Lonewolf is an Oglala Lakota Sioux and African American, from the Pine Ridge
Reservation, in East Shannon and Pine Ridge, South Dakota, USA, (16 miles
southwest of Wounded Knee) and Brooklyn, New York, USA, North America.
(Her first name is pronounced “Yo-Naja-Ha” and means “Precious Jewel”). (3)
Lonewolf has powerful ancestry and biography. Her mother, Wauneta LoneWolfCox (1951-2003), was an Oglala Lakota Sioux activist from South Dakota and
member of the AIM (American Indian Movement), who were renowned Indigenous
activists fighting for the rights, sovereignty, equality, and justice for Native Americans
in the US, in the 1970s. YoNasDa was born during the AIM’s “The Longest
Walk” protest march to Washington, D.C. In addition, LoneWolf-Cox was also a
youth counselor and a motivational speaker. She also worked with the Nation of Islam
and Louis Farrakhan to encourage closer relations between people of Native and
African heritages. (4)

Photo of YoNasDa Lonewolf as a child with her parents. Her father is Black and her mother is
Indigenous Oglala Lakota.
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Photo from: https://iloveancestry.com/topics/profiles/multiracial/afro-native-american/yonasda-lonewolf-mixed-black-oglala-lakota-activist/

Queen YoNasDa, like her mother, is an activist, speaker, and community
organizer. Back in the seventies, her mother was also the public relations director for
Muhammad Ali. Lonewolf-Cox was among the thousands of Indigenous people and
allies to participate in “The Longest Walk,” from Alcatraz Island to Washington
D.C. from February to July, 1978. The spiritual walk was in protest of the
government’s threats to tribal sovereignty with 11 anti-Indigenous bills proposed in
Congress that would adversely affect water rights and treaties. “My mother was
pregnant with me, so I was the only girl born during The Longest Walk. She ended
up having me in Washington D.C. once we got there,” Lonewolf shared with Ebony
magazine. “I was born into this movement; I was born with my fist up out of the womb.
My mother was a person who fought and spoke the truth on behalf of unity. She
really wanted unity among all nationalities.” (5)
“Anytime I see any type of injustice, I am there, because I just really feel that we are
at a time right now where it’s good vs. evil. You have to choose which side of history
you want to be on. I want to be the warrior like my ancestors were,” she said. (5)
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This is a photo of YoNasDa Lonewolf, close-up, in two poses, one straight on and one profile.
Her hair is straightened in this picture, and she wears a beaded headband and a Native necklace
ending with a small bison skull, and large hoop earrings. Photo from Delgadillo Photography
https://iloveancestry.com/topics/profiles/multiracial/afro-native-american/yonasda-lonewolf-mixed-black-oglala-lakota-activist/

When asked about the dual battles she faces as a woman who is Black and
Indigenous, she replied, “When I look at myself being Black and Native, it’s so
frustrating at times; when I’m at these Black leadership conferences and the same
problems they’re saying we have, the same stuff happens in the Native community. We
are in a fight right now where we cannot segregate our issues anymore. Black lives do
matter, Native lives do matter! These individual people of color lives matter, but in
order for us to really make a change, for it to really be effective, we have to unify. We
need to start speaking together as such and stop segregating ourselves as our
common oppressor has taught us to.” (5)
Her father, Theadius McCall, was a fine artist from Brooklyn, New York, and of
African descent. Her grandfather is “the Honorable Minister Louis Farrakhan.” (6)

This is a picture of Lonewolf, right fist raised high, in a green shirt with a wide webbed belt.
She is standing in sand before a mural painted on a long wall. The mural has green mountains,
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distant islands, palm trees, ocean, sky, and clouds.

Photo from https://www.ebony.com/entertainment/dakota-access-

pipeline-yonasda-lonewolf/

YoNasDa Lonewolf uses her music to “educate and uplift young people” and
feels it is her responsibility to do so as a Black Indigenous woman. She explains:
“Just imagine, at the age of 10, learning the story of the Trail of Tears and the
Trans-Atlantic Slave Trade at the same time.” She also speaks of her mother, “She
worked strenuously on bridging cultural awareness…[and] did her best to make sure
that we [YoNasDa and her brother, N’gozi Wazi] knew our Native and African
American history.” (6)
In 2011, Lonewolf initiated a project called “Rez Tours.” These cultural tours of
Indigenous communities across North America provide everyone with the opportunity
to learn about Native people by enjoying “a unique experience of the rich culture,
food, history, and traditions” of Native Americans. (6)
Many Indigenous nations refer to the North American continent as “Turtle
Island.” Lonewolf gives motivational speeches all across the portion of Turtle Island
that is now known as the United States. She promotes “unity, education, and
respect for all cultures.” (6)
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In this photo, Yo Nas Da Lonewolf is at a Nation of Islam function in Atlanta, Georgia, surrounded by Black men, in a white dress with
a medallion necklace to her waist. Her hair is straightened and very long. Photo From
https://www.google.com/search?rlz=1C2CHBF_enUS726US727&sxsrf=ACYBGNSaXRVLRoUw6vXRzQ_6pkLIzi9QTA:1581725181199&q=yona
sda+in+atlanta&tbm=isch&source=univ&sa=X&ved=2ahUKEwja0bq8odLnAhXRm-AKHZYBm4QsAR6BAgJEAE&biw=1920&bih=937#imgrc=6L8oJdAT5f_0dM

(About #6: “I Love Ancestry” is a global issue advocacy campaign that explores

identity, diversity, heritage, and culture, highlighting the experiences of marginalized
people and Indigenous communities around the world.)
Other projects Lonewolf has initiated include: “#BMoreYouthRise” and the
national “Stop the Killing” marches and rallies against police brutality. She also
writes a weekly column for the Final Call newspaper, founded by Farrakhan and the
Nation of Islam. She often hosts radio shows as well. She has held several
fundraising events: Hip Hop 4 Haiti, 4 Flint, and 4 the People, and was a coconvener of the 2017 Women’s March on Washington DC the day after Trump’s
inauguration. She is dedicated to “promoting love, justice, and equality.” (7)
When Ebony asked her about the election of Trump, she replied, “One thing that
one of the tribal elders that I speak to all the time says, ‘You know, it’s probably good
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that Trump got elected because it wakes us all up. We’re about to change the world
even quicker now than ever before because we don’t want him in office.’ I always said,
the only time that God is about to bless you is when there is a change in your life. You
have to be able to acknowledge and accept change.” (8)

“I was born with my fist up,” Yonasda Lonewolf affirms. And in this photo, in the snow, protesting oil pipelines, her fist is up again.
This picture is taken from behind her, showing her only from the back, adorned in ornate Native attire, from hoodie to boots, head to
toe. Quote & Photo From https://www.queenyonasda.com/single-post/2016/03/31/Dark-and-Beautiful-The-Magic-of-Acai
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She has written a book available at Barnes & Noble entitled The Journey to

Peace. The overview on the website describes it: “Human rights activist, published
writer, and national community organizer YoNasDa Lonewolf’s life story has landed
her on national and international media platforms. How was a Native (Lakota) and
African American woman able to handle it at a young age with her late mother being a
political prisoner? YoNasDa has been in abusive relationships, dealt with loved ones
being murdered by senseless acts of violence, homelessness, a single mother of two
sons, all while trying to maintain a beautiful legacy of strong influential people within
her lineage. How did she get peace? ‘Peace isn't a destination- it’s a journey.’
YoNasDa Lonewolf explained. In this book you will learn more of the testimony of
our modern-day warrior but at the same time, you will be on your own journey 2 peace
with daily affirmations.” (9) It is also available from Amazon. (10)

This small picture is of Lonewolf in front of a “Justice” mural, fist up half-way, with her hair
more natural and still donning Native clothing. Photo from https://www.queenyonasda.com/gallery

Organizations – (Control + Click on group name to visit the site)
Equality, Justice, & Unity
#BMoreYouthRise
Stop the Killing
Rez Tours
Black and Native American Solidarity: The Greatest Alliance
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This is a photo of Lonewolf before yet another mural, this one less discernible. It seems to have
both an Indigenous and Mexican flare and colors. She is wearing a green dress with a necklace
ending in a huge beaded medallion at her waist. Her hair is long and half-way between straight
and natural. Photo from
https://www.google.com/search?rlz=1C2CHBF_enUS726US727&sxsrf=ACYBGNSaXRVLRoUw6vXRzQ_6pkLIzi9QTA:1581725181199&q=yona
sda+in+atlanta&tbm=isch&source=univ&sa=X&ved=2ahUKEwja0bq8odLnAhXRm-AKHZYBm4QsAR6BAgJEAE&biw=1920&bih=937#imgrc=6L8oJdAT5f_0dM

Social Justice Institute: Black Indians Documentary
Case Western Reserve University
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This is a picture of YoNasDa Lonewolf in a long, flowing, floral dress in a sunflower field.
Photo from https://www.queenyonasda.com/gallery

YoNasDa Lonewolf Videos – (Control + Click to view video)
Video 1
Video 2 (Interview)

Notes for In-Text Citations
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2. https://www.instagram.com/queenyonasda/?hl=en
3. “Black and Native American: A Conversation with Activist Yonasda
Lonewolf Hill.” 2020. Boriqua Chicks.
http://www.boriquachicks.com/2016/02/05/black-native-american-aconversation-with-activist-yonasda-lonewolf-hill/
4. “Afro Native Identity Narratives.” 2020.
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https://www.queenyonasda.com/single-post/2016/03/31/Dark-andBeautiful-The-Magic-of-Acai
6. “YoNasDa Lonewolf: Mixed Black – Oglala Lakota Activist.” 2020.
https://iloveancestry.com/topics/profiles/multiracial/afro-nativeamerican/yonasda-lonewolf-mixed-black-oglala-lakota-activist/
7. “Yonasda Lonewolf Activist Speaker.” 2020.
https://consciouscampus.com/talent/yonasda-lonewolf-speaker/
8. Terrell, Ashley. 2016. “Activist Yonasda Lonewolf Talks Dakota Access
Pipeline Protest.” Ebony.
https://www.ebony.com/entertainment/dakota-access-pipeline-yonasdalonewolf/
9. Barnes & Noble Bookstore Overview. 2020.
https://www.barnesandnoble.com/w/the-journey-2-peace-yonasdalonewolf/1126913599
10.

Amazon Prime Book Description. 2020.

https://www.amazon.com/Journey-2-Peace-YoNasDaLonewolf/dp/1387035428/ref=sr_1_2?keywords=Journey+2+Peace&qid=
1581723984&s=books&sr=1-2

Winona LaDuke
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Winona LaDuke is a member of the Gaa-waabaabiganikaag Tribe of the Ojibwe
Nation on the White Earth Reservation in northwest Minnesota, USA, North
America, and she is an enrolled member of the Mississippi Band of Anishinaabeg, in
the USA and Canada, North America.
She was born in Los Angeles, California in 1959. She is an environmentalist,
economist, and writer who focuses her advocacy on sustainable farming and rural
development. (1)

This is a picture of Winona LaDuke, as a teenager, just beginning her life-long commitment to
activism on behalf of Indigenous peoples. She is seated, speaking into a microphone on a table
before her, in a red shirt with beaded necklace and long, dangle earrings, with a jacket boasting
Native design. Photo from telesurenglish.net
Her father was Native American, Vincent LaDuke or Sun Bear. He was an actor
in westerns, a Korean war resister, and an Indigenous tribal land rights activist. Her
mother was European Jew, Betty LaDuke. She was an artist and an art
professor. Winona’s youth was split between California and Oregon, and she
eventually moved to the White Earth Reservation with the Ojibwe people, later in
life. However, because of her father’s activism, when she was 18, at the time, she was
the youngest person to address the United Nations about Native American
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concerns. She attended Harvard in the late 1970s and joined a group of “Native
American students who campaigned against racism and discrimination on campus and
beyond.” (1)
Her encounter with “Jimmie Durham, Cherokee artist and activist,” helped her
realize that the “problems afflicting Native nations were not endemic to the people but
the result of centuries of governmental exploitation, abuse, and poor policies.” (2)
After LaDuke earned her bachelor’s degree, she moved to the White Earth
Reservation and worked as a high school principal, while simultaneously working on
her master’s degree in “community economic development” from Antioch University.
She wrote her master’s thesis on sustainable rural economies. When a lawsuit to
recover land guaranteed by a federal treaty of 1867 to the Anishinaabeg people, of
both the US and Canada, was dismissed in 1989, “LaDuke founded the White
Earth Land Recovery Project, which focuses on the recovery, preservation, and
restoration of both land and traditional practices.” As of 2016, the project had
retrieved 1400 acres of the land “stolen from Native people.” (2)
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This is a black and white photograph of LaDuke as a young woman with her horse.
Photo from speakoutnow.org

In 1985, she founded the “Indigenous Women’s Network” to empower Native
women to “participate in political, social, and cultural change.” In 1993, she teamed up
with the “Indigo Girls,” (a folk music duo) and founded “Honor the Earth.” This
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organization focuses on Native centered environmental issues. In the late 1990s, she
was farming on tribal land and campaigning against genetically modified rice, especially
on Indigenous people’s land. She also fought against several pipelines and was “an
important coordinator at Standing Rock in 2017.” (2)

This is a picture of LaDuke, right fist raised high, on the shore of a lake. She is wearing a red
jacket with Native designs in black, white, and red. Photo from the Heroine Collective
LaDuke is also a twice nominated vice-presidential candidate with the Green
Party, in 1996 and 2000. “In 2016, she became the first Native American woman to
receive an electoral college vote for vice-president.” (2)
“As program director of “Honor the Earth,” she works nationally and
internationally on the issues of climate change, renewable energy, and environmental
justice with Indigenous communities,” while also working to “protect indigenous plants
and heritage foods from patenting and genetic engineering.” (3)
Winona LaDuke was inducted into the National Women’s Hall of fame in 2007,
received the Thomas Merton Award in 1996, and along with the Indigo Girls, she
was named the MS. Magazine’s Woman of the Year in 1997. That same year she
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also won the Reebok Human Rights Award. She has been a board member of
Greenpeace USA, the Trust for Public Lands’ Native Lands Program, and the
Christensen Fund. She is also the author of six books. (3)

This is a picture of Winona LaDuke, io a plaid shirt, embracing some of the plants in a hemp
field. Photo from winonashemp.com
“LaDuke is an author, activist, politician, and orator who speaks out in the name of
the Indigenous peoples of North America. Her most recent causes are food
sovereignty and renewable energy.” From her speeches, the wisdom of Indigenous
peoples and their call to the rest of us before it is too late, resonates with new
generations: “I would like a graceful exit from a fossil fuel economy. My point is that
there is a way to transition (out of a fossil fuel economy). What we lack, largely, is a
political will...you have to defend what is of value to you. You cannot sit passively on
the side and hope someone else is going to take care of it for you, because that is not
going to happen. You have to stand there and put everything at stake, put yourself on
the front lines. In our teachings, we have a prophecy called ‘the time of the seventh
fire.’ It says we, the Anishinaabe people, will have a choice between two paths. One is
well worn, but it is scorched. The other path is not well worn, but it is green. The time
to choose our path is now. It is the choice that is upon all of us. It is a choice between
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life and death, a choice between oil and water, a choice for our food and our future.”
(4)

This is a photo of LaDuke at one of her dozens of speaking engagements across the country. She
is at a podium, speaking into a microphone, dressed in a rust-brown blouse. Photo from flikr.com

Winona LaDuke Publications:
Last Standing Woman 1997
All Our Relations 1999
The Winona LaDuke Reader 2002
Recovering the Sacred: The Power of Naming and Claiming 2005
The Winona LaDuke Chronicles: Stories from the Front Lines in the Battle
for Environmental Justice 2016
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To Be a Water Protector: The Rise of the Wiindigoo Slayers 2020

This is a snapshot of Winona LaDuke, in near-profile, in dark brown velour shirt and eggshell
and tan beaded necklace, hands clasped. Photo from https://en.wikipedia.org/wiki/Winona_LaDuke

Collaborations:
The Sugar Bush 1999 by Waseyabin Kapashesit and Winona LaDuke
The Militarization of Indian Country 2011 by Sean Aaron Cruz and Winona
LaDuke

How to Say I Love You in Indian 2013 by Gyasi Ross and Winona LaDuke
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This is a picture of LaDuke at a demonstration, both fists raised high, with a white feather in
her right fist. She is adorned in a red, white, and green fringed dress, wearing mirrored
sunglasses, wrist tattoos visible, apparently chanting. She is surrounded by law enforcement
officers. Photo from twincities.com

Organizations - (Control + Click on group name to visit the site)
Sustainable Agriculture
119 Organizations Shaking Up the Food System in 2019
Advocates for Urban Agriculture
Agri-Activism Opportunity
Earthjustice – Sustainable Farming
Food and Water Watch
Greenpeace – Say No to Industrial Agriculture
Honor the Earth
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Slow Food USA
World Conscious Pact

Return of Indigenous Lands
Amnesty International
Resource Generation LAND REPARATIONS & INDIGENOUS
SOLIDARITY TOOLKIT
White Earth Land Recovery Project

Winona LaDuke Videos – (Control + Click to view video)
Video 1

WINONA'S VIDEOS SHARED (The actual title of the

collection)
Video 2

Why we should get on a biodiverse, greener path | Winona LaDuke
| Flow Talks

Video 3

7 Nov 2019

Behind-the-Scenes with Annie Leibovitz and Winona LaDuke,
Environmental Caretaker

Video 4

15 Oct 2019

Audubon Convention 2019: Opening Address. Winona LaDuke
8 Aug 2019

Video 5

Winona LaDuke & Naomi Klein: Land Rights and Climate Change
9 Jan 2019

Video 6

Winona LaDuke Calls for Indigenous-Led “Green New Deal” as
She Fights Minnesota Pipeline Expansion

Video 7

7 Dec 2018

Native American Heritage Month Keynote Speaker: Winona
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LaDuke 1 Nov 2018
Video 8

Finding the Voice to Safeguard Mother Earth - Winona LaDuke
17 Sep 2018

Video 9

Winona LaDuke Speaks After Line 3 Pipeline Approval
29 Jun 2018

Video 10

Winona LaDuke - Honor the Earth

10 Mar 2018

Video 11

Winona LaDuke, 2018 EcoFarm Keynote

Video 12

Winona LaDuke - 37th Annual E. F. Schumacher Lectures

22 Feb 2018

21 Dec 2017
Video 13

Winona LaDuke Keynote Address – SOIL 2017
17 Nov 2017

Video 14

Winona LaDuke Jingle Dress for the Water

Video 15

Climate Action in the Era of #NoDAPL: Following the
Footsteps of the First Nations

Video 16

17 Jul 2017

23 Mar 2017

Winona LaDuke, "Economics for the Seventh Generation"
18 Nov 2016

Video 17

Winona LaDuke & Tara Houska on the Indigenous Resistance
to the Dakota Access Pipeline

17 Oct 2016

Video 18

Winona LaDuke - Live from Standing Rock

Video 19

Native American Activist Winona LaDuke: It's Time to Move
On from Fossil Fuels

12 Sep 2016

13 Oct 2016
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Video 20

Winona LaDuke, Talk, 24 February 2016

Video 21

Ted Talk: Minobimaatisiiwin - the good life | Winona LaDuke |
TEDxSitka

Video 22

3 Sep 2014

Winona LaDuke - Seeds The Creator Gave Us | Bioneers
3 Dec 2013

Video 23

Ted Talk: TEDxTC - Winona LaDuke - Seeds of Our
Ancestors, Seeds of Life

4 Mar 2012

Video 24

Winona LaDuke on Redemption

28 Sep 2011

Video 25

Winona LaDuke "Thinking Beyond Empire"

Video 26

Winona LaDuke on Linear Thinking and Climate Change

2 Jun 2011

8 Jul 2010
Video 27

Winona LaDuke on returning land to American Indians
10 Dec 2008

Video 28

UCF on the Issues: Winona LaDuke

30 Apr 2008

Notes for In-Text Citations
1. Marinaro, Claudia. 2017. “Biography: Winona LaDuke – Environmentalist,
Economist.” The Heroine Collective.
http://www.theheroinecollective.com/winona-laduke/
2. “Americans Who Tell the Truth: Portrait of Winona LaDuke.” 2020.
https://www.americanswhotellthetruth.org/portraits/winona-laduke
3. “Honor the Earth: Meet the Team – Winona LaDuke.” 2020.
http://www.honorearth.org/
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4. Gianotti, Zachary. 2017. “Winona LaDuke: Indigenous Environmental and
Land Rights Activist.” Markkula Center for Applied Ethics at Santa Clara
University.
https://www.scu.edu/environmental-ethics/environmental-activists-heroesand-martyrs/winona-laduke.html

Pualani Case & Hannah Reeves
Pualani Case & Hannah Reeves are Native Hawaiians, Indigenous women from
The Big Island, Hawai’i, USA, Multiple Island State in the Pacific.
The Hawaiian word for resistance is ku’e. Since the Spring of 2015, Mauna Kea
on the Big Island has been the focal point of resistance against the erection of a huge
telescope, above and below the summit of the sacred mountain, planned to take up six
acres with its campus. (1)
Two of the most charismatic leaders of the demonstrations and protests against
the telescope are Pualani Case and Hannah Reeves, known by kanaka (Indigenous
Hawaiians) and kama’aina (all residents of Hawai’i) and the media alike as “Auntie
Pua and Auntie Hannah.” Auntie Pua believes in Native Hawaiian Nature
Spirituality and Auntie Hannah believes in both Native Nature Spirituality and
Christianity. They both regard Mauna Kea as a sacred place that must be
protected. (1)
They and their fellow activists were able to hold back the construction of the
telescope by occupation, demonstration, protest, lawsuits, and two appeals to the
Hawai’i Supreme Court, for eight years. However, in July of 2019, after the state
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Supreme Court had ruled against the Native people, the governor announced that
construction would begin on the telescope. (1)

Pua Case places an offering on a shrine near the access road to Mauna Kea.
Photo by Kapulei Flores

From https://emergencemagazine.org/story/born-was-the-mountain/

Reeves is a direct descendant of Queen Lili’oukalani, and in her youth, she
practiced the sacred hula (dance) until she became a Christian. Despite her
Christian conversion, she still has a relationship with the Nature Spirits. (1)

Author’s note: (Personally, I could really relate to her mixed beliefs as I believe in the
love, peace, equality, and justice portions of all religions, practices, and animist beliefs.
Subsequently, I thought the following to be the best story ever! I not only loved it, but
it made me laugh, and it brought pure joy to my spirit.)
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Queen Lili’oukalani in 1898, the year Hawaii was annexed to the United States. She is the royal
ancestor of Hannah Reeves. Bettmann Archive/Getty Images From
https://www.vox.com/identities/2019/7/24/20706930/mauna-kea-hawaii
Ancestor of Auntie Hannah (I could not locate any individual photos of Hannah Reeves)
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Auntie Hannah has a special “relationship with Pele, the spirit of the currently
erupting Kilauea volcano, who appeared on the hood of her truck one night after she
delivered blankets to the homeless.” Quoth Auntie H, “I said, ‘Pele, in the name of
Jesus, get off my car!’” Reeves is most likely at least 83 years old now and still doing
good deeds while shouting from the proverbial mountaintop, “You cannot cut into that
mountain!” (1)
“Our ancestors were buried there for generations. They don’t bury only on the
surface. They buried layers and layers and layers and layers, generations through
generations, all the way to the top. You cannot cut, you cannot cut the mountain. You
must preserve and protect.”
Hannah Reeves
Public meetings on Mauna Kea Science Reserve Master Plan
May, 1999 (1)

“Auntie Pua is a teacher, chanter, and dancer,” who is well practiced in the sacred

hula (dance) and oli (chant). The Nature Spirit that lives on the summit of Mauna
Kea, Mo’oinanea, compelled her to fight the telescope. Even her nine-year-old
daughter told her when they were visiting Maunaua that, “The lady from the lake. I
see her. She is talking to me. Mom, the lady asks, ‘Can you stop the telescope?’” (1)
Case got into the court battles. The lawsuits stopped construction from 2011
through 2019. She advised that “the Indigenous people of Hawai’i cannot stay apart
from the political system, because if we do that, they’ll be building something right over
our heads.” (1)
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Hawaiian elders and young people alike, protest together, night and day to preserve the sacred
Mauna Kea. Photo from https://newsmaven.io/indiancountrytoday/news/kanaka-maoli-do-not-mistake-our-aloha-for-weaknessc0x8lkRr90miH95TkZcfZA

Case and other Native Hawaiians travelled to North Dakota to support the
#NoDAPL protesters and water protectors at Standing Rock. As Auntie Pua
says, “There comes a time when you have the birthright, the obligation, and the
privilege to say, ‘No! Enough is Enough!’” (2)
Pualani Case was born and raised on the Big Island of Hawai’i. Her entire life has
been led within an environment of mountains, fresh water, clean air moved by tropical
breezes, and pristine ocean. “Pua is a Kumu Hula, a teacher of the ways, culture, and
traditions of the kanaka maoli, (Native peoples of Hawai’i).” She holds a degree in
Hawaiian Language and Culture, and a teaching degree in Social Studies.
“Interwoven with the traditional teachings from her kupuna, (elders), Auntie Pua has
integrated ‘Ike Hawai’i, (Hawaiian knowledge and lessons), into the public school
system and community for over 30 years. She and her ‘ohana, (family), are active as
spiritual and cultural leaders, and have traveled around the world to address the
challenges facing sacred places and lifeways of the people of Hawaiʻi and beyond.
These include the movement to protect the sacred mountain, Mauna Kea, on the
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Island of Hawai’i, efforts to restore salmon to the McCloud River in New Zealand,
and the Standing Rock protests in North Dakota.” (3)

Native Hawaiians protested day and night to stop the most recent telescope and its campus
from further degradation of the sacred mountain, Mauna Kea.
Photo from twitter.com/emileegilpin/status/1151176125281816576/photo/4

“Auntie Pua is a Kanaka Maoli woman, a member of the Mauna Kea ‘Ohana Na

Kia’I Mauna, and one of the most outspoken defenders of Mauna Kea.” “What I say
to those who came here first for that permit—that they thought they could just sneak
in and build one more up there and we wouldn’t be watching—I say, because of you, to
a large degree, you thought you were building eighteen stories, but you helped us to
build a movement, and unified us at the same time. And I acknowledge that. And there
are days that I actually thank you for that. But you will not build on this mountain.
And that is not just me saying that, or the thousands that have joined in to say that. I
believe that is because the mountain has said that.” (3)
“When a place can still teach you what it is to be connected to a great people, and
what you learn from [that place] you are teaching the next generation—that is a place
that is sacred,” Case professes. “Where the spirit world still dwells because you feel
them, you hear them, you see them, you learn from them—that to me is sacred, and that

114

is Mauna Kea.” “The mountain has taught me, has spoken to me, has shaped me, has
transformed me in how I walk in this world.” (3)

Demonstrators block a road in Mauna Kea on July 15, 2019. The banner reads “Road Closed Due
to Desecration.” Photo: Caleb Jones/AP From https://theintercept.com/2019/07/24/hawaii-mauna-kea-telescope-protest/

Organizations – (Control + Click on group name to visit the site)
Indigenous Intersectional
Apache Stronghold
Black Hills Alliance
Earth Guardians
Idle No More
Indigenous Goddess Gang
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International Indigenous Youth Council
Ku Kia’i Mauna
Lakota People’s Law Project
Not Your Mascots
Rezpect Our Water – Green America
Rezpect Our Water – Facebook
Rezpect Our Water - Twitter
Warrior Women Project

Over the course of a week, the number of protectors on Mauna Kea grew from around 500 to
nearly 2,000. Photo by Dan Dennison/AP. From https://www.vox.com/identities/2019/7/24/20706930/mauna-kea-hawaii

116

Photograph of the people, cars, and encampment of protesters on the Big Island of Hawai’i
during the protests at Mauna Kea. Photo by Dan Dennison
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Tents at the protest site with Mauna Kea in the background. Michelle Broder Van Dyke / for NBC News

Pualani Case & Hannah Reeves Videos (Control + Click to view video)
Video 1
Video 2
Video 3
Video 4
Video 5
Video 6
Video 7
Video 8
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Video 9
Video 10

Notes for In-Text Citations
1. Reid, Jennifer. 2018. “Meet the Hawaiian Women Leading the Fight against a
$1.4 billion Telescope on a Sacred Mountain.” America: The Jesuit Review

Magazine.
https://www.americamagazine.org/politics-society/2018/06/14/meet-hawaiian-women-leading-fight-against-14-billion-telescope-sacred

2. Center for Earth Ethics. 2018. “Pualani Case + Karenna Gore -The
Original Instructions.”
https://centerforearthethics.org/event/pualani-case-karenna-gore-the-original-instructions/

3. Steinauer-Scudder, Chelsea. 2018. “Born Was the Mountain.” Emergence

Magazine.
https://emergencemagazine.org/story/born-was-the-mountain/

